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The primary focus of this study was to examine students’ expectations about
counseling among middle school students. The study examined differing reactions
to the counseling component at the middle grade levels (sixth through eighth grades,
ages 11-14). The study considered the different ramifications of rapid personal
development, social pressures, psychological awareness and awareness of self within
the school setting. Literature was reviewed about social learning and students’
expectations about counseling at the middle, high school and college levels. The
researcher also investigated the role that counseling plays in the synthesis of parental
involvement, teaching, the involvement of the child in the counseling process and the
role of the counseling process in the child’s socialization within the school and
community. The site, subject pool, sample and instrument used for collecting data
and analyzing data are also described. The researcher’s main goal was to examine
the validity or lack of validity of the null hypothesis, and to determine if there are
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differences in students’ expectations between grade levels as it relates to the
counseling process. Finally, the researcher defined the role of the counseling process
within the school setting and examined the various possibilities when counseling is
or is not an integral aspect of the school setting. The researcher also considered the
use of group counseling using Gestalt techniques as a means of intervention. The
researcher examined a subgroup of students from the original sample in a group
counseling/intervention modality. Student satisfaction with the group counseling
process as well as their perception of the effective counselor were also examined
utilizing the Student Satisfaction Questionnaire.
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Organization of the Study
The study consists of five sections. Chapter I provides the statement of the
problem and discusses the need and purpose of the study. The null hypothesis,
definition of terms, and abbreviations are delineated in the remaining sections of
Chapter 1. Chapter 2 includes a review of the literature and related literature.
Chapter 3 is devoted to the design and methodology of the study. Chapter 4 reflects
analyses and the results of the study. Chapter 5 includes a summary of major
conclusions, discussions, implications and recommendations drawn from the results
of the study.
Statement of the Problem
The middle school system addresses the needs of students who are in a state
of personal, emotional and intellectual change. School systems are now considering
the role of group and individual counseling in the matrix of offerings designed to
address student needs. In most middle school systems across the country, students’
attitudes toward the counseling process are being examined in order to assess the
feasibility of providing time during the school day for middle school students to talk
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with a trained professional about their personal concerns. Before school systems can
address the needs of the students and begin to assess the areas of concerns, the
diverse nature of the population must be considered (differing social, economic and
personal orientations) and counseling professionals should begin the process of
assessing approaches and techniques that can best address a school population that
is undergoing continual emotional, intellectual, physical and social change.
Throughout the nation, the middle school system has been under scrutiny.
Some researchers feel that the middle school system comprises the forgotten segment
of the educational system.^ For decades, middle school children have been
overlooked as possible subjects of research studies. Many of the problems and
concerns stem from the perceptions gained from dealing with adolescents between
the ages of 11 to 14. During this period of development, serious problems may
develop in adolescents. It has been reported that these children can experience
difficulties that often lead to teen-age pregnancy, school cessation, the use and abuse
of alcohol and drugs, and self destructive urges that lead to suicide. Some educators
believe that it is the responsibility of our schools and community to provide
prevention and intervention programs for adolescents during this period. Due to
present research findings, it is evident that school systems are now considering
providing time within the school day to allow students to meet with an adult for
^William M. Alexander, "Schools in the Middle: Rhetoric and Reality," Middle
School Journal. 12 (February 1988):107-109.
2
counseling.^ School counselors select group counseling because it affords the
students access to other students and adults, thus giving the student the opportunity
to share experiences and bond with adults and children from the same or different
socio-economic backgrounds. It has been reported that students in this age group
need to feel a sense of belonging and connectedness with adults in order to truly feel
whole.^ The issue of adolescent counseling has not been adequately addressed by
those in the helping profession. Given the opportunity to relate to an adult helper,
students will be more open and encouraged to share their thoughts and desires. In
an effort to ensure that the needs and concerns of middle school students are given
proper attention, school systems across the country have employed professional
school counselors to develop programs and services that will address the needs of this
population across a variety of areas.
In order to provide adequate counseling programs and services, the students’
expectations about counseling need to be examined. The majority of research on
expectations about counseling has involved college students.** Due to the growing
crime rate and family related problems among adolescents, it is necessary to make
educators and the larger society aware of the need to address certain social problems
that are prevalent at the middle school level, which can be minimized by appropriate





educators understand the precise nature of their constituencies’ demands and needs
by realizing that adolescents have expectations about counseling. This researcher
believes that middle school students’ expectations about counseling are different at
each grade level. When guidance professionals are given the opportunity to examine
the differences in student expectations, counselors are better equipped to measure
students’ attitudes and behaviors.
Since 1980, researchers investigating expectations about counseling have found
that adolescents’ expectations about the process have important influences on the
process of counseling itself.^ The expectations of counseling can influence
counseling outcomes. The ability of the counselor to modify the students’ views and
behavior are modulated by the students’ expectations of counseling. The expectations
that students have about counseling vary, directly and indirectly, as a result of their
experiences and grade level. School counseling programs should include appropriate
counseling for each grade level and opportunities for peer interaction and social
development in middle school because children develop in diverse fashions.
Need for the Study
This researcher believes that counseling expectations can influence an
individual’s decision to seek counseling services. These expectations can affect not
only the process and outcome of counseling but also whether a person chooses to
^Rebecca A. Farris, "Meeting Their Needs: Motivating Middle Level Learners,"
Middle School Journal 15 (November 1990):22-26.
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enter counseling and remain with the counseling process for a significant time.^
Recent research has reported that students have expectations about what counseling
will be like and the roles students and their counselors will assume. Past research
has indicated that these expectations may be important determinants as to the
parameters of the adolescents’ asking for help.
Based on the aforementioned indicators, it is imperative that counselors
recognize the differences in students’ expectations about counseling at the middle
grade level. In the middle school situation, counselors should be aware of the
variations in student expectations at the middle grade level and consider the effect
of those expectations when providing counseling services and programs to students
on the middle school level.^
Additional research indicates that it is crucial in today’s society that counseling
professionals and other educators intervene at a much earlier stage of a person’s life
in order to assist in deterring negative behavior and strengthening positive behavior.®
Such intervention includes providing programs and services that will enable
counselors to satisfy the cultural, educational and social demands of this segment of
the population (middle school students) and to strengthen the foundation for further
research in this area. Group counseling intervenes and addresses the affective needs
^Sally N. Clark and Donald C. Clark, "Middle Level Programs: More Than




of students. It is hoped that this intervention comes at a crucial time, thus allowing
students more decision-making paradigms and increasing their self awareness.
Purpose of the Study
The purpose of this study was to investigate students’ expectations about
counseling at the middle school grade level. Specifically, the study examined the
differences in expectations about counseling among sixth, seventh and eighth grade
students. Also, the study examined students’ satisfaction with group counseling as an
intervention treatment.
Null Hypothesis
In carrying out the purpose of this study, the following hypotheses were tested:
Hypothesis 1. There is no significant difference between sixth, seventh and
eighth grade students’ expectations about counseling.
Hypothesis 2. There is no significant difference between sixth and seventh
grade students’ expectations about counseling.
Hypothesis 3. There is no significant difference between sixth and eighth
grade students’ expectations about counseling.
Hypothesis 4. There is no significant difference between seventh and eighth
grade students’ expectations about counseling.
Hypothesis 5. There is no significant difference regarding student satisfaction
with counseling received in any of the following group comparisons:
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A. Control Group Pre-Questionnaire versus Post-Questionnaire responses.
B. Experimental Group Pre-Treatment responses versus Post-Treatment
responses.
C. Control Group Questionnaire responses versus Experimental
Questionnaire responses.
Deflnition of Terms
The following terms are defined as such in this study.
Expectations About Counseling
The pre-counseling expectancies that clients have pertaining to the counseling
experience are referred to as counseling expectations. Students expect counselors to
possess a wealth of knowledge and insight. However, perceptions of counseling can
hinder or prevent their participation in counseling.
Middle School
The middle school concept started in the early 1960s. A middle school can
consist of a grade range of 5th through 8th or 6th through 8th. The rationale for its
development was to focus on the needs of children in the age group of 10 to 14 and
to bridge the gap between elementary and high schools. This focus was to be kept
while concentrating specifically on the adolescent years as uniquely important in the
total development of the child.
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Middle School Students
Middle school students are adolescents whose ages range from 11 to 14. The
young adolescent is moving from dependency to interdependency with parents,
friends, relatives, school teachers, counselors, principals and other individuals.
Middle School Counselor
The middle school counselor is employed by the school system to develop and
implement counseling programs and services for students who are in the early
adolescent stage (ages 11-14). The rehabilitative programs include (but are not
limited to) alcohol and substance abuse awareness, career exploration, study skills,
communication skills, and tutorial services. Also, the counselor should be skilled to
provide individual and group counseling programs for all students to help them gain
an understanding of themselves and others. Professionally, the counselors should
obtain formal training in this area and possess the proper certification.
Counseling Services and Programs
A comprehensive counseling program that consists of, but is not limited to,
stress management, study skills, communication skills, career awareness, alcohol and
substance abuse, after school programs, new student orientation and exit interviews.
Counseling services should include individual and group counseling.
8
Abbreviations
In this paper, the following abbreviations, listed below, will be used.
EAC-B: Expectations About Counseling-Brief Form
PTA: Parent Teacher Association
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CHAPTER II
REVIEW OF THE LITERATURE
Expectations About Counseling and Social Learning
Within the last decade, students’ expectations about counseling have become
an area of interest in the field of counseling psychology. Social learning theorists
believe that learning is a function of the reinforcement of the person’s expectations
about a particular event.^ Specifically, the social learning theory supports the idea
that particular situations, people and overall environment determines the individual’s
behavior.
Several social learning theorists made significant contributions to the social
learning theory. They include (but are not limited to) Miller, Dollard, Rotter,
Crandall, Sears, Bandura, and Walters.^ The most recent and seemingly the most
important contributions are those of Bandura and Walters who refer to social
learning as a "sociobehavioristic approach". Both theorists believe that, in order to
account adequately for social phenomena, it is necessary to extend and modify
existing social learning principles and introduce new principles that have been
^Albert Bandura, Social Learning Theory (Englewood Cliffs, N.J.: Prentice-Hall,
Inc., 1976).
^Albert Bandura, "Behavior Theory and the Models of Man," American
Psychologist 81 (1974):859-69.
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established and confirmed through studies of acquisition and modification of human
behavior in dyadic and group situations.^
Dyadic and group situations are centered around behavioral thinking, which
has been expanded by emphasizing the importance of cognition in personality and
the active role exhibited by individuals in the social learning process. The relatively
consistent pattern of acting, thinking, and feeling that we refer to as "personality" is
the result of learning from our experiences with other members of society and the
cognition we learn in the process that influences future behavior.
In developing the Social Learning Theory, Bandura and Walters place
emphasis on social learning as it relates to personality. They recognize and identify
sociocultural factors that influence behavior coupled with pertinent environmental
factors.'* Specifically, the social learning theory supports the idea that particular
situations, people and overall environment determines the individual’s behavior.
Studies on expectations about counseling have revealed that students from
different sociocultural backgrounds and grade levels differ in their expectancies about
counseling.^ Since expectancies are learned and modified through an individual’s
interactions with the environment, it seems likely that the individual’s social,
educational and cultural background will affect the student’s expectancies to an
enormous extent.
%id., 861.
'*Albert Bandura. Social Learning and PersonalityDevelopment (New York! Holt
Rinehart and Winston, Inc., 1964).
^Ibid.
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Expectations About Counseling on the
College and University Level
Counseling expectancies on the college level vary. In some instances national
orientation toward the counseling process impacts the student’s perception of the
process. Different ethnic and religious groups have differing orientations toward the
counseling process. Cultural modalities (conventions) and orientations affect/effect
students’ attitudes toward the counseling process.
Researchers compared the counseling expectancies of students from five Asian
cultures and the American culture. The five Asian nationality groups were similar
in their counseling expectancies but significant differences were found between the
Asian and American students.^
The results of this study indicate that students of the four nationalities under
investigation differ in their expectations about counseling. American students expect
the counselor to be less concrete, directive, empathic, nurturant, and expert than
international students expect. American students expect to play a more active part
in the counseling relationship, which they believe is only instrumental to personal
change, rather than expecting the counselor to solve their problems. The American
students report a greater readiness to take action and admit responsibility for
counseling progress. The Chinese, Iranian, and African students expect the counselor
^Rhoda Ka-Wai Yuen and Howard E.A. Tinsley, "International and American
Students’ Expectancies About Counseling," Journal of Counseling Psychology 28,
no. 1 (1981):66-69.
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to be an authority figure prescribing more definite and clear-cut solutions to their
problems while the student assumes a more passive and dependent role7
The Iranian and African students had similar expectations. Both groups had
strongly held expectancies of openness, directiveness, expertise, concreteness and
immediacy. The African females, as a group, had relatively low expectancies of
finding the counselor an effective means of creating personal change.® They also
had relatively low expectancy levels of enjoying the interviews with the counselor.
In general, this may imply that African and Iranian students are more receptive to
reality oriented, directive or behavioral approaches in counseling.^
Compared with the American students, the Chinese students had lower
expectations to assume responsibility for the counseling process and to behave in a
motivated manner. Compared with the Iranian and African students, the Chinese
students also expected less confrontation from the counselor; less openness,
motivation and responsibility from themselves; less immediacy and concreteness in
the counseling process; and a less beneficial outcome. In comparison, it appears that
the Chinese students have less of an expectancy to commit themselves actively to
counseling and to be less prepared for the confrontation, immediacy and concreteness
that may occur as part of the counseling process. The Chinese students’





and their reserved disposition, may partly account for their reduced optimism about
professional help as an effective alternative in solving their psychological problems.
The aforementioned study supports the contention that there are differences in
expectations about counseling among student groups.^®
The second study involved the relationship between expectations and the
counseling process and outcome. A sample of 161 undergraduate students completed
a questionnaire measuring their preferences for counseling, and 228 college students
completed an "Expectations-About-Counseling" questionnaire.^^ The questionnaire
consisted of 88 items designed to measure college students’ expectations about
counseling. Nine items concerned specific counseling procedures and six items
concerned the counseling outcome. Fifty-five items concerned the students’
expectations regarding the counselor’s genuineness, expertise, acceptance,
understanding, and directiveness. Finally, 12 items concerned the students’
expectations to trust the counselor.
In the questionnaire, each item was prefaced by the words "I expect to," or "I
expect the counselor to," and was presented in the Likert format, with the following
seven responses: not true (1), slightly true (2), somewhat true (3), fairly true (4),
quite true (5), very true (6), and definitely true (7). A companion preferences
questionnaire containing the same items as the Expectations questionnaire was
^%id., 69.
“Howard E.A. Tinsley and Barbara L. Benton, "Expectations and Preferences in
Counseling," Journal of College Student Personnel 16 (1988):537-43.
“Ibid., 539.
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designed by prefacing the items with the words "I want to " or I want the counselor
to."^^ This study proved that there is a strong relationship between college students’
preferences and expectations for counseling.
One aspect of the counseling process that has been largely overlooked is the
interaction between expectations and preferences. Students not only have specific
expectations, but they also have preferences which, if met, will elicit more responses
in regard to the need for counseling. Therefore, research is needed that
systematically examines the relationship between expectations and preferences in
counseling. This effort may enhance the counseling process and outcome for
students seeking counseling services. The concept of expectations, combined with
preferences, may enable the student to enter the counseling process with a plan and
goal. For example, the students’ "preference" was to see an experienced counselor
and to understand the purpose of what happens in the counseling relationship. The
student’s "expectation" was to talk about his/her present concerns.
This study, "Expectations and Preferences in Counseling", has demonstrated
that counselors must consider the students’ conceptualization of what counseling will
be like and what the students’ expectations are regarding counseling. This study has
also indicated that students want more out of counseling than they had originally
expected. Understanding and examining students’ expectations about counselingwill




The third study consisted of a sample of 287 undergraduate students who
completed an 82-item questionnaire about their expectations of counseling.^'* The
researchers found that the student sees problems of vocational choice as most
appropriate for discussion in college counseling centers. Problems regarding college
routine and problems of adjustment were seen as relatively less appropriate.*^
Moreover, the research dictates that the counselor is expected to be warmly
interested in each client, highly trained and exhibit expertise, and to be confident of
his or her ability to help the student.*^ The counselor is expected to be problem-
centered on a personal level, thoroughly prepared for each interview, and at ease
with the client and with his or her individual problem. The counselor is also
expected to maintain confidentiality.
Howard E. A. Tinsley and Donna J. Harris places special emphasis on the fact
that student’s expectation may vary from the expectancies mentioned in the previous
paragraph. Depending on the sex and grade level of the student in college,
expectations may change. Reports indicate that college freshmen and sophomores
see the counselor’s function as primarily informational, while juniors and seniors see
the counselor as more of a social-emotional problem solver. Also, the research
suggests that student gender differences contribute to differences in expectations.
*^Howard E.A. Tinsley and Donna J. Harris, "Client Expectations for Counseling,"




Males expect a directive (critical and non-indulgent) counselor, and females
anticipate counselors who are non-judgmental, permissive listeners.
For years, practicing counselors have agreed that students bring expectations
to counseling situations. It is strongly believed that these expectancies can influence
both the counseling process and its outcome. This particular study, "Client
Expectations for Counseling", suggests that the examination of students’ expectations
about counseling be investigated further in order to give counselors and other
educators relevant information thatwill assist in identifying students’ overall attitudes
and needs,^^ In many cases, students never seek counseling because of their low
expectancy.
The fourth study written by Tinsley, Workman and Kass found that students’
expectations are major determinants of behavior in the counseling situation.^® The
literature reports that students approach counseling with anticipation. They want to
know what counseling will be like and how they are expected to function in the
counseling session. It is evident that in many cases, the students’ expectations about
counseling may either facilitate or hinder the communication process and the
effectiveness of counseling. Specifically, this study involved 446 students from
introductory psychology courses. The student sample consisted of: 104 freshmen
males, 87 freshmen females; 74 sophomore males, 71 sophomore females; 37 junior
I'^Ibid., 176.
^®Howard E.A. Tinsley, Kathleen R. Workman and Richard A. Kass, "Factor
Analysis of the Domain of Client Expectancies About Counseling," Journal of
Counseling Psychology 27, no. 6 (1980):561-70.
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males, 35 junior females; 17 senior males, 14 senior females. Seven students did not
indicate class or gender. All students participating in this study were 22 years of age
or younger.^’
As a result of this study, researchers realized that students possess an array
of counseling expectations that includes, but are not limited to, their own attitudes
and behaviors, counselor attitudes and behaviors, counselor characteristics, and
concern for the overall quality of the counseling program.^” It is the desire of this
research to stimulate the thinking of the counselor toward a better understanding and
appreciation for counseling expectations at this level. It seems to be necessary that
students’ expectations are validated by the counselor in order to provide proper
guidance and insure a high level of student trust for the counseling process.
The fifth study reviewed reported gender differences in respondents’
expectations about counseling. It found differences in expectations about counseling
as a function of college class level and reported differences between students and
actual clients.^^ Also, there were reported differences among students in regard
to individual and group counseling expectations. It was further found that social and
cultural background affect students’ expectations for counseling. For example,
researchers found that international students’ expectations are significantly different
^^Ibid., 562.
20lbid., 566.
^^Diane J. Tinsley, Janise A. Hinson, Mary Schwendener Holt, and Howard E.A.
Tinsley, "Level of Psychosocial Development, Perceived Level of Psychological
Difficulty, Counseling Readiness, and Expectations About Counseling: Examination
of Group Differences," Journal of Counseling Psychology 37, no. 2 (1990):143-48.
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from those of American students, and within the two groups, further differences in
expectations were recognized?^
This particular study by Tinsley, Hinson, Holt and Tinsley established that
students differing in college class level had different expectations about
counseling.^ The research indicates that these differences may actually be
functions of differences in the psychosocial developmental levels of the students. In
support of this idea, Eric Erikson’s Eight Stages of Man Theory and Chickering’s
Seven Vectors are useful in explaining the process. According to Erikson, students
progress through developmental stages continuously.^ At each stage, they are
confronted with developmental tasks that they must master before they can proceed
to the next stage. Chickering described the unique developmental task for college
students in terms of seven vectors. They are: achieving competence, managing
emotions, becoming autonomous, establishing identity, developing meaningful
interpersonal relationships, clarifying purposes, and developing integrity.^
Erikson and Chickering agree that students acquire new attitudes and methods
of coping with the environment as they complete the developmental tasks specific to







expectations about counseling change as they progress through college; therefore, as
a result of the research, counselors and other educators can rely on the certainty that
there is a relationship between students’ levels of psychosocial development and their
expectations about counseling. In many cases, this aspect of development will
determine the student’s readiness for counseling. This study also examined and
reported differences in expectations about counseling between students and actual
clients.^^ The research indicates two variables that may explain these differences.
They are the clients’ and students’ perceived level of psychological difficulty and their
readiness for counseling.
One reason actual clients differ in expectations from students is that the
clients perceive/understand the existence of a psychological difficulty with which they
need help.^ Unlike the actual clients, the existence of such a difficulty may affect
the college students’ expectations about counseling. The college student may choose
to talk with peers about matters deemed personal and confidential.
It is obvious that students in any college in this country come from differing
cultural, socioeconomic and religious backgrounds and bring varying orientations to
the counseling process. The orientation toward the process affects how students feel
about the counseling situation. If students have had positive counseling experiences




counseling process; on the contrary, students who have never been involved in the
counseling process may be less accepting of the affective approach.
Another way in which actual clients may differ from students is in terms of his
or her readiness for counseling. This study used the Adjective Check List instrument
to measure counseling readiness.^’ Clients with high or low scores on counseling
readiness, as measured by the Adjective Check List, have been shown to differ in
their sense of responsibility, sensitivity to social appearance, psychological
mindedness, and social insight.^ Clients who score high on this scale tend to be
anxious, insecure, and pessimistic about their ability to solve their problems. The
findings indicate that rational, dependent, and intuitive decision-makers differ in their
expectations about counseling.
In addition, this study revealed that college students’ expectations about
counseling have been found to vary according to demographic characteristics, college
class level, decision-making style, and status as client.^^ This study examines the
possibility that the previously observed differences in expectations about counseling
are related to the students’ levels of psychosocial development, perceived level of






This study found that gains in psychosocial development are accompanied by
changes in the way individuals view their immediate environment and the world.^^
The satisfactory completion of developmental tasks requires the acquisition of new
attitudes and new methods of coping with the environment. Researchers discovered,
as a result of this study, that students’ expectations about counseling became more
positive as they made progress in defining educational goals, in understanding the
personal relevance of academic endeavors, and in developing a balance among the
vocational and family components of their lives.
Finally, the study by Tinsley, Hinson, Holt and Tinsley revealed that mature
students express stronger expectations to work at being more concrete and to deal
more immediately with the concerns that create personal change in counseling.^
These students also expressed a more positive expectation about the counseling
outcome. More importantly, less mature students may be less likely to understand
the importance of making a personal commitment to working hard throughout the
counseling process and taking responsibility for accomplishing counseling goals.
Counselors who work with developmentally less mature students may need to focus
early in the counseling process on helping them develop a sense of personal
responsibility for the success of counseling outcomes. Otherwise, these students may




The sixth study reviewed introduces two variables that affect student/client
expectations about counseling. The two variables are the gender of the counselor
and the type of problem being presented.^ Several studies support these premises.
The studies show that there are distinct patterns of preference formale versus female
counselors.^ Student/clients who prefer a male counselor expect the counselor to
be more expert and knowledgeable, particularly about vocational problems. Student/
clients who select a female counselor expect the counselor to exhibit empathy and
understanding.^^ Also, older male counselors are preferred as opposed to young
male or female counselors due to the perception that they might possess a higher
level of expertise, especially in the vocational area. Older male counselors are
expected to be most competent, better advisors, more knowledgeable and able to
handle a variety of tough problems.
Specifically, the study involved 100 female and 100 male students enrolled in
introductory psychology courses. Students were asked to respond to the Expectations
About Counseling questionnaire (EAC-B), short form, develop by Howard E. A.
Tinsley. The EAC-B consists of 18 scales designed to measure expectancies in the
areas of client attitudes and behaviors, counselor attitudes and behaviors, counselor
^Susan I. Hardin and Barbara J. Yanico, "Counselor Gender, Type of Problem,





characteristics of processes, and quality of outcome.^ The number of items on each
scale of the short form ranges from 3 to 4. The EAC-B instructs students to imagine
an initial counseling interview and to report their expectations for the interview on
a Likert-type scale ranging from 1 (definitely do not expect to be true) to 7
(definitely expect this to be true). Internal consistency reliabilities for the short form
range fi-om .69 to .82, with a median reliability of .76. This particular instrument has
proven to have the advantage of brevity and displays a stronger relationship with
external standards.^^
When students were asked their expectations about a hypothetical counseling
session with a male or female person labeled as a counseling psychologist, male
students and female students reported similar expectations.'*® They also reported
similar expectations concerning vocational and personal concerns."** This
information proves that there are some cases where sex of the counselor reflects very
little difference in students’ expectations. This report is inconsistent with other
findings that reflect a significant difference in counseling expectations.
The inconsistencies may result from the use of terminology. It has been
suggested that students react differently to the label "counseling psychologist" than






counseling expectations influences students to focus attention on professional roles
rather than on gender. Further review of the literature indicates and strongly
suggests that counselors and other educators choose professional labels carefully in
order to avoid premature misconceptions by the student, especially in the initial
counseling session.'*^
The seventh study reviewed in this section focused on college students’ help¬
seeking behavior. Research in this area reported that college students enter
counseling with some prior expectation about the nature of the counseling process.'*^
Secondly, the study found that college students’ expectations were different
depending on the professional training of the help provider."*^ As a result, these
differential expectancies have proven to be an important determinant of whom the
person selects for help.
In general, the studies reveal that college students expected the counselor to
be interested, highly trained, and confident in his or her ability and skills to assist the
student. Also, the studies indicate that the counselor is expected to be focused on
the problem-at-hand, adequately prepared for each session and comfortable with the
status of the student-client. The results of this study suggest that the degree to which
students’ expectations (about type of counselor selected) are met will determine to
^%id., 296.
'’^Howard E.A. Tinsley, Michael T. Brown, Therese M. De St. Aubin, and James
Lucek, "Relation Between Expectancies for a Helping Relationship and Tendency to
Seek Help from a Campus Help Provider," Journal of Counseling Psychology 31,
no. 1 (1984): 149-60.
^Ibid., 152.
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a large extent, the desired effect of the counseling outcome.'*^ This study reports
that counseling psychologists will make a more favorable impression by presenting
themselves to students as counseling psychologists rather than as career counselors
or college counselors.'*^
The eighth and final study reviewed in this section investigated three aspects
of construct validity of the "Expectation About Counseling-Brief Form". The areas
under investigation were: whether EAC-B measures expectations about counseling
rather than some related construct; whether the items on the survey are understood
clearly by students; and whether the survey maintains the student’s attention
throughout.**^
The researchers in this study investigated the validity of the EAC-B by
examining the cognition elicited as the students completed the questionnaire. These
cognitions were analyzed to determine which thought processes were elicited by the
EAC-B. It was hypothesized that the majority of items on the EAC-B would
simulate statements about the students’ expectations about counseling.
The sample consisted of 16 male and 14 female undergraduate
students enrolled in a psychology class at a large midwestern
University. The subjects were 13 freshmen, 6 sophomores, 6 juniors,
and 4 seniors. The subjects were twenty-two years old and younger.
The sample consisted of twenty-four White students, two Black
'‘^id., 153.
'‘^Ibid., 157.
^^Howard E.A. Tinsley and Ann M. Westcot, "Analysis of the Cognition
Stimulated by the Items on the Expectations about Counseling-Brief Form: An
Analysis of Construct Validity," Journal of Counseling Psychology 37, no. 2
(1990):223-26.
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students, two Hispanic students and two Asian students. Four of the
thirty students indicated previous contact with a professional
counselor.**®
The Expectations About Counseling-Brief Form was used in this study to measure
students’ expectations about counseling. Three different forms of the EAC-B were
created by changing the order in which the items were presented to enhance the
content of the specific items.
The findings in this study verified each item on the EAC-B as having a
minimal level of validity. The items on the EAC-B elicited statements about
counseling expectations from 73% to 100% of the students, and 54 of the 66 items
stimulated statements about expectations from 90% or more of the students. It has
been substantiated that the items on the EAC-B stimulate cognition about
expectations distinct from other constructs such as preference and perception and the
EAC-B is relatively free from the major source of invalidity recorded in other studies.
Students’ Expectations About Counseling on the
High School and Middle School Level
Limited research has been conducted on students’ expectations about
counseling at the middle and high school levels.**^ As noted in the previous section,
the majority of studies conducted about the topic involve college students. This
**®Ibid., 150.
“^^^eodore P. Remley, Jr. and Peggie L. Albright, "Expectations for Middle
School Counselors: Views of Students, Teachers, Principals, and Parents," The
School Counselor 35, no. 4 (March 1988):290-95.
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section will review the findings from several studies and reports concerning students’
expectations about counseling at the high school and middle school level.
A study by Remley, and Albright revealed that middle school students have
some of the same expectations expressed by high school and college students
regarding their expectations about counseling.^® They expect the counselor to be
involved with personal-social counseling, and the educational and career planning
process in order to help students build self-esteem. Overall, these students expect
the counselor to provide guidance and direction in the areas of educational, social
and cultural needs.
Middle school students expect the counselor to assist them in achieving their
academic goals by communicating their needs on their behalf in appropriate ways to
administrators, teachers and parents. They also expect the counseling program to
support and strengthen their academic and social skills.
The students in this study involved middle school students living in
Washington, D.C. and the suburbs of Virginia and Maryland.^^ They were
interviewed as opposed to being asked to respond to a survey. Remley and Albright
believed that this method would allow the students an opportunity to fully express
their expectations about counseling.^^ As a result, the only limitation of the study





This study offers middle school counseling staff additional insight as to what
expectations students have in regard to counseling and counselors. With this
heightened awareness, researchers suggest that counselors review their present
images and overall delivery of counseling programs and services.
Further review of the literature revealed that high school students’
expectations about counseling are determined by the types of jobs they observe the
counselor perform. Students observe counselors involved in administrative duties
coupledwith clerical/recordkeeping functions. The report indicates that the students’
expectations about counseling is closely related to this perception.
In support of the previous points on students expectations, a study was
conducted in a large high school with the assistance of eight school counselors.
Students were selected at random. Approximately 550 students participated in the
study. Researchers instructed students to respond to a questionnaire designed to
study the counseling-delivery system. The researchers were primarily interested in
where students ascertain help with various types of problems and how students rank
various guidance functions.^^ The researchers’ findings indicated that 80% of the
students would go to a school counselor to change a class or check graduation
requirements. The study reported that the percentage of students that would see a
counselor about other concerns decreased considerably.
^^Carl E. Wells and Kathleen Y. Ritter, "Paperwork, Pressure, and
Discouragement: Student Attitudes Toward Guidance Services and Implications for
the Profession," The Personnel and Guidance Journal 55 (November 1979):170-79.
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It is important to note that one of the counselors involved in this study was
assigned full-time as a career counselor. It is important to note that this study
reported minimal variation among grade levels for seeking help from the career
counselor as opposed to the regular school counselor. This implies that students feel
essentially the same about attending sessions with the career counselor as they do
about attending sessions with the regular counselor.
As a result of the study, researchers discovered that the career counselor
established a rapport with the students when they entered high school and provided
a sequence of structured career awareness and career decision-making activities and
services that continued throughout the students’ high school experience.^ Using the
career counselor approach as a model, researchers suggest that regular school
counselors develop planned and organized efforts to serve the student population.
Also, this study reports that this type of organization will address the major
differences in students’ needs at a pivotal time in their high school career.
The final study reviewed in this section examined students’ perceptions that
inhibit the initiation of counseling.^^ In 1978, the President’s Commission on
Mental Health released information about children and adolescents.^^ Over six
million young people required some type of mental health service. The research
^Ibid., 174.
^^Julia Shuppert West, Linda Kayser, Paul Overton and Robert Saltmarsh,




indicates that a significant number of young people remain unrecognized and
untreated.
One of the main reasons for this problem is that children and adolescents do
not clearly understand counseling and its parameters. The counseling profession
should not expect adolescents to seek counseling services in the same maimer as
adults. It is the suggestion of this research that the counselor provide outreach in
the school and community in the form of activities that will produce feedback from
different perspectives.
The counseling profession, in regard to adolescents, must also address the
need rather than the demand. Counseling professionals should try to ascertain the
need for counseling among the middle school population and address that need.
Students may not be aware enough to perceive their own personal problems and to
assess their own need for counseling. In order to obtain this goal, professionals in
this area must develop a process to identify these students, provide adequate facilities
and services for all students, and counselors must become aware of their own
attitudes and behaviors that hinder counseling experiences for students.
West, Kayser, Overton and Saltmarsh conducted a study that involved 125 high
school senior students from two districts in East Central Illinois.^’ The students
were first asked to reflect on their four years in high school and then give reasons,
if any, that had prevented them from participating in the high school counseling
program. The students were asked to write the responses in their own words. Using
57-Ibid., 78.
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the responses, the researchers developed a 50-item, two page survey with four
columns of evaluative responses.^® An additional section was provided for
additional reasons that prevented the student from obtaining counseling services.^^
Students revealed several strong reasons that prevented them from seeking
counseling. Researchers reported that item number 11 received the highest
percentage. It read, "I do not like to tell a stranger about personal things", and item
number 18 received the lowest response, "Counselor and I irritate each other".®’
This study indicates that it is important for counselors and other educators to
remember that students’ perceptions and expectations about counseling operate on
a continuum.^’ It is crucial that counselors become aware of students’ needs,
expectations, and level of anxiety. These researchers were referring to the critical
issues common to the particular age group. Having an awareness and understanding
of the students’ expectations and perceptions will enable counseling professionals to
improve themselves and provide a healthy environment for student concerns while






School Counselors’ Views On
Students’ Expectations About Counseling
The counselor serves students through individual, group and classroom
guidance sessions. Additionally, the school counselor serves as a consultant for
parents and school personnel. In fulfilling basic duties and responsibilities of school
counselor, she/he must contend with the expectations of the students, which include
positive reinforcement, trust and guidance.
Students look for positive reinforcement and support when conversingwith the
school counselor. In a world where children are often not acknowledged as real
people with real feelings, the school counselor is expected to, and very often does,
serve in a supportive capacity. Unfortunately, there are instances in which the school
counselor may not be able to change the circumstances at home or in the classroom;
however, the counselor can serve as a sounding board and as a ray of hope - bearing
words of inspiration. This inspiration can be the catalyst for a bonding relationship,
one in which both parties feel comfortable enough to reveal personal information.
Since students share their innermost secrets and feelings with the counselor,
they also expect a great degree of trust and confidentiality. Students often feel
betrayed when they learn that their parents have shared their secrets with other
relatives. This sense of betrayal extends to the teacher when he/she has shared their
secrets. When seeking the services of the school counselor, trust and confidentiality
are very important.
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Although they do not always say it, students expect guidance and assistance
in considering academic and social needs. Their pride in being directed by this
particular individual (school counselor) reinforces each students’ personal identity.
In many cases, students expect the school counselor to function in the role of a
mother, father, friend, doctor, lawyer and teacher. The population served by school
counselors in the middle school are adolescents, and it is necessary to be directive
in many cases.
In closing, the school counselor wears many hats. The role is as diverse as the
population served. While the job description may concentrate heavily on other duties
as assigned, students expect the school counselor to identify and address their
individual needs. Support, confidentiality, and direction are key expectations of
today’s students as they anticipate counseling services.
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RELATED LITERATURE
Concerns ofMiddle School Educators and Parents
One significant concern for educators in the middle school is establishing and
maintaining a positive school climate.^^ A review of the literature suggests that the
role of the school principal is considered a key element in accomplishing a positive
middle school climate.^ This climate conveys the overall feeling or impression
people get about a school. Also, the climate of the school can define the schools’
unique qualities that determine institutional school personality.^
Stronge and Jones, the authors of this report, agree that school climate is
highly important in determining the success or failure of a school.^ It is crucial
that educators promote a healthy school climate. They write that schools with a
healthy school climate will produce positive interaction among staff members -
allowing the overall system to run more smoothly.
In addition to school climate, there are several key factors which must come
together in order for the school system to work and allow adolescents to achieve
academically and develop socially. It takes a concerted effort on the part of the
“James H. Stronge and Carolyn W. Jones, "Middle School Climate: The






parents, counselors, principals, teachers and other adults responsible for the
development of children for this to occur. In her article the "Affective" Middle Level
School: Keys to a Nurturing School Climate, by Elaine L. Wilmore, Ms. Wilmore
presented three keys to effective school climate. A discussion of these keys follows.
The initial area of concentration centered upon the school curriculum and the
method of instruction by the educational program.*^ She writes that it is important
to have a solid base of educational, instructional, and thought-provoking interaction
by pupil and teacher. Without an environment conducive to constructive learning,
children will quickly become bored and lose interest in the learning process. It is
also just as important to have a facility that serves to foster a comfortable
atmosphere for learning as it is to have a qualified staff. It is important that young
people have fun in the learning process as well. Students are more apt to increase
their comprehension ability when confronted with tasks that are stimulating and
amusing. Counselors and teachers should be aware of this practice in order for the
practice to be effective. School personnel do not have to relinquish the level of
authority and control over counseling and teaching methodology. In those classrooms
and programs where students are challenged to grasp information and it is retained,
educational output increases.
Also, within the realm of curriculum, not only should the information be
simulating and conducive to learning, but subjects and concepts that are taught
“Elaine L. Wilmore, "The Affective Middle Level School: Keys to a Nurturing
School Climate," Schools in the Middle (Summer 1992):31-34.
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should foster positive attitudes and long term development in students.^^ Due to
the rapid growth of children during adolescence, skills which enhance their continued
development should be incorporated. Within this ideal of teaching and learning, the
instructor and/or facilitator becomes someone who nurtures as well as inspires the
student to achieve academically and socially. The key ingredient in this model is to
maintain a high level of interest for the student.
Hood writes that the second area for consideration in developing a positive
school climate is the development of a program which allows the students to create
their own programs to meet their specific interests and needs.^ Students appear
to develop better and maintain consistent participation when they choose their area
of study and activities. Having the students create their own special interest groups
will involve counselors and teachers in activities during and after school. This is
most important at a time in the lives of these young people, when so many biological
changes are occurring.
Student-sponsored activities and goals within the middle school have long-
lasting effects on the participants. The first impact is that there will be some form
of activity that every student can become a part of and feel a connectedness. The
critical aspect of this phenomenon is that individual students can find some value
within the programs they relate to. The activities may involve some form of athletics,
‘‘^id., 32.
•^Marian White Hood, "Mentoring Program Provides Nurturing Atmosphere for
All Adolescents," Schools in the Middle (Spring 1992):20-23.
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arts and crafts, drama, after school or in school activity for everyone. Within this
type of setting and design, no one will feel left out or alienated from the other school
participants. Often times, at this point in the lives of young people, feeling not a part
of the whole leads to a number of detrimental effects, as they continue to develop
emotionally, mentally, and educationally. At this time, if students are lost and made
to feel unwanted and unloved, they may never return to the mainstream of normal
development.
Mack writes that parents must take an active role in the educational
development of their children.®^ If parents see that principals, teachers, counselors,
and all other pertinent staffmembers are committed to their children’s development,
they oftentimes are more receptive to taking an active role themselves.^® This
process can be seen within FTA programs and after school events, areas where
parent participation has declined tremendously. Under conditions where the parents
have to work or where there is only one parent in that particular home, the children
will have a supply of positive interaction and influence from other adults. More
importantly, they will understand that they are loved and their overall development
is the main concern of all involved. Where it is feasible, parents should come to
school and take part in classroom activities and serve as classroom monitors. What
develops within parent/teacher reciprocity is a cohesive bond between two important
^^bid., 55.
^Maureen D. Mack, "Changing Families -- Changing Middle Schools," Middle
School Journal (September 1992):55-60.
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aspects of the child’s well-being and development, the parent and school staff. What
has occurred too often is that these important segments differ on what is in the best
interest of the child. Now, what has transpired is a team work concept where all
parties can benefit - most importantly, the student.
Group Counseling
The literature was examined regarding the role of the counseling process in
the school setting. Close attention was given to the sixth, seventh and eighth grade
students and their reactions to group counseling along with their expectations of an
effective counselor. A group of middle school student was tested to determine the
effectiveness of group counseling. Particular attention was paid to the perceptions
of sixth, seventh and eighth grade students and their reactions to the purpose of
counseling, the need for counseling in the future, and their personal orientation
toward the counseling process.
Counselors working in school settings with elementary and middle school
children have a difficult job. Their work calls for a high level of preparation
including education, self-understanding, sensitivity to others, and an awareness of the
life circumstances that impact the development of the child. They also face
organizational demands not experienced by counselors in other settings and a set of
expectations of accountability to the children, parents, teachers, directors of
counseling, principals, and community. More and more school systems are
mandating that the majority of the counselor’s time be in either individual or group
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counseling. However, there are also constraints which help to work against the
counselor - primarily that of time. Teachers want students to be helped, but are
relucttmt to release them from class because of the need for academic learning.
They do not want them to be out of class for several sessions. What usually happens
is that the number of sessions for a child is restricted to five to eight for the entire
year. The counselor then has to try to do a great deal in a short time.
Counselors must make effective and efficient use ofwhatever time is available
by providing a framework for group counseling. The underlying themes of the
framework are that children can best be helped, in most instances, with group
counseling, that group counseling can be a preventive intervention as well as a




According to Frank A. Nygent,/Professional counseling has been defined as
a process in which a trained counselor helps an individual or family members gain
self-understanding and understanding of others in order to solve problems more
effectively and resolve conflicts in everyday living.^ In this definition, it is
^^NinaW. Brown, Group Counseling for Elementary and Middle School Children
(Westport, CT: Praeger Publishers, 1994).
^Frank A. Nygent, An Introduction to the Profession of Counseling (Columbus,
OH: Merrill, 1990).
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important to note that emphasis is placed on both the counselor and the client. This
is a valid operational definition in order to distinguish counseling from
psychotherapy. Professional counseling involves interaction with normal individuals
and groups.
What is group counseling? While the term group counseling is very popular
and a number of varied practices under this name have been introduced in a variety
of settings, there are still variations as to what it means. Professionals working in
counseling and related fields have not reached a consensus definition on the issue of
group counseling. These definitions range from simple to complex.
To illustrate their diversity, a recognized pioneer in group counseling George
Gazda, has used complex definitions for it. In one instance, Gazda defines group
counseling as follows;
Group counseling is a dynamic interpersonal process focussing on
conscious thought and behavior and involving the therapy functions of
permissiveness, orientation to reality catharsis and mutual trust, caring,
understanding, acceptance, and support the therapy functions that are
created and nurtured in a small group through the sharing of personal
concerns with, ones’ peers and the counselor(s). The group counselors
are basically normal individuals with various concerns which are not
debilitating. The group counselees may utilize the group interaction
to increase understanding and acceptance of values and goals and to
learn and/or unlearn certain attitudes and behaviors.^^
It is important to distinguish this lengthy definition of group counseling from
group guidance. In comparison, group guidance may be defined as personal growth
^^George M. Gazda, Group Counseling: A Developmental Approach (Needham
Heights, MA: Allyn and Bacon, 1989).
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that provides psychological information and experience related to personal and social
skills and attitudes.
Counseling and Group Guidance
Both group counseling and group guidance are similar in context. Group
guidance may be recommended for all of a given populace on a regularly scheduled
basis; however, group counseling may be recommended only for those within a given
populace with similar problems that information alone will not eradicate. Secondly,
group guidance makes an indirect attempt to change attitudes and behaviors with
emphasis on intellectual apprehension on the cognitive processes. Group counseling
is more direct in its approach in modifying attitudes and behaviors by emphasizing
the affective involvement of the participants in the group process.’"* Finally, group
size is a distinguishing factor. Group guidance may utilize large classroom size
groups. In contrast, group counseling is contingent on the development of group
cohesion and the sharing of personal concerns which are characteristics of small
intimate groups.
Group Counseling and Psychotherapy
Frank Nygent states the difference between counseling and psychotherapy.
He states: "Most experts agree that counseling and psychotherapy differ in terms of
’"*Steven Bloch, What is Psychotherapy? (New York: Oxford University Press,
1982), 6-18.
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severity of the clients’ problems."’^ Counseling emphasizes short-term processes,
healthy growth, rational planning, decision-making, and situational pressures
occurring in the present. Psychotherapy centers on pathological problems or more
serious inner emotional problems that require the reconstruction of personality in a
long-term process. Experts also agree that considerable overlap exists, so that in
some circumstances, the terms "counseling" and "psychotherapy" can be used
interchangeably.^^
This overlap is more frequent in the community, and specifically in private
practice. Less overlap occurs in educational settings between group guidance and
group psychotherapy. Group counseling is considered to be in the middle of the
continuum.
Screening Process for Group Counseling
The group counseling process is multivarious. The counselor must be aware
of the many different levels of students’ needs and the various approaches to solving
those needs. Also, student perceptions and conceptions of the counseling process are
also important if the entire process is to be effective. Therefore, the counselor must





The counselor must interview the prospective clients in order to determine the
likelihood of helping them while helping others in the group counseling process. The
pre-counseling interview will determine which candidates are appropriate for the
group. This process enables the counselor to decide which of the prospective clients
would fit best in the group. This provides the cohesiveness necessary for group
members’ productivity once the group begins.
A second purpose of the screening process is to provide the counselor with
accurate information pertaining to the problems that need to be addressed within the
group. It is possible, without appropriate screening, for the counselor to labor under
false suppositions. The initial interview process allows the counselor to view the
client’s willingness to discuss problems and also to determine the extent of the
clients’ determination to change these problems and re-direct his/her energies in a
positive manner.
Thirdly, the screening interview gives the counselor and the client the
opportunity to discuss counselor and client expectations for the counseling process.
This session allows the counselor to ascertain the client’s view of the process and
his/her general conception of the process.
It is possible that the initial interview will reveal issues that the client is
reluctant to discuss. Also this session enables the counselor to make administrative
assessments of clients as clients are assigned to groups. This process may enable the
client to obtain the maximum benefit from interaction in an appropriate group.
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The initial interview helps the client and counselor establish goals. The
establishment of goals is central to the successful counseling process. The counselor
must be aware of the goals the client wishes to accomplish, and the client must be
able to articulate these goals if the counseling process is to be effective.
Finally, the initial interview is used as a measurement of group assistance. If
the counselor has other administrative or supervisory duties with an individual
seeking counseling services, the counselor should refer the individual to another
professional.^ The initial interview gives the counselor an opportunity to explore
clients’ backgrounds in an effort to develop a methodology that is most effective for
the client. This increases the client’s awareness of personal responsibility necessary
for growth and development within the counseling session.
Selection of Clients
Selection of clients is of critical importance in the screening process. Proper
selection enables an effective counseling process to take place. Disruptive individuals
who may impede the counseling process are to be excluded from the group. The
counselor should "avoid having group members whose mental health would be
jeopardized by the experience orwho might, because of their personality or behavior,
inhibit progress in the group or have different purposes from the group purposes."^




For this reason, the counselor should accept clients that are productive and
not counter-productive. Self-motivation is a vital ingredient in the selection process.
Individuals with similar problems and motivations to change their problematic
behavior are the best prospects. When clients make an emotional investment in
helping other members of the group, it is less difficult for them to make progress.^
Conversely, candidates who are forced or recommended to take part in the
counseling process by an outside agency, friend or family may not be aware of the
importance of counseling. In these instances, clients sometimes lack the willingness
to grow, the appropriate motivation and the personal responsibility to see the process
through to completion.
Factors in Group Selection
There are various factors that contribute to a homogeneous group of potential
clients. Age, sex, intellectual ability and common problems are all important factors
in the selection process.
The first factor of consideration is age. Human development is not a static
process; the normal person grows through various stages of development on his/her
journey to maturity. Gail Sheehy refers to these stages as "passages". Sheehy says,
"to know thyself in the full sense, one must eventually allow experience to engage
^Merle M. Ohlsen, Group Counseling (New York: Holt, Rinehart and Winston,
1970).
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each aspect of the personality. Sheehy implicitly states that age may or may not be
an indication of maturity.®”
Secondly, intellectual ability should be a factor of consideration in group
selection. For the purpose of clarification, the definition of intellectual ability can
be an extremely controversial matter. Additionally, individuals from diverse
backgrounds and different levels of formal training may experience difficulty in
communication. This may interfere with group cohesion and create alienation in the
structure of the group. Communication and the ability to understand the information
presented is critical in the group counseling session.
Thirdly, sex is a factor in the selection of clients. Counselors prefer to
separate males from females, usually. According to Ohlsen and Gazda, in groups
girls are more mature, show greater interest and tend to handle topics related to sex
better than boys. Boys tend, according to these writers, to be more verbal and to
dominate the discussion.
Gender is not only a factor with clients, but also in client and counselor
relationships. Studies have shown that gender affects group cohesiveness - mixed
gender groups appear to be more problematic.
The fifth factor related to cohesiveness is commonality. When a client
discovers that group members are experiencing similar problems, self-disclosure is
easier and allows for trust and communication. Commonality overlaps with the other
factors cited in the screening process. For instance, it is possible for a child to be a
®”Gail Sheehy, Passages (Toronto; Bantam Books, 1984).
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gifted-underachiever. Such a child may interact best among peers that he/she
admires.
Although tests are used in certain settings to screen certain clients, they may
not be valid for screening reasonably healthy clients treated by counselors in certain
settings like schools or colleges. For this reason, the intake interview should assess
the prospective clients’ adjustment to determine the most effective treatment. When
the counselor feels that he/she needs additional diagnostic information, then the
counselor must select the best prospects from the pool for successful group
counseling and assign the best combination of individuals to each group. Often,
group counseling is better facilitated by a dynamic, diverse group drawn from various
populations within the school. The group dynamics helps discussions and allows the
group to probe more deeply into the problem areas for each student.
Group Exit Process
Ideally, group members should be selected on a voluntary basis; however,
there are instances where counselors are faced with a group consisting of members
who have been ordered (perhaps by a judge) to attend counseling. These clients may
be resistant to group membership and objectives. Although strategies and
pre-planning for groups and for the first group meetings are necessary, a very
important requirement for an effective group leader is flexibility. This flexibility is
sometimes necessary when an individual leaves a group.
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Group personalities emerge. When individual personalities are not
compatible with the group personality, problems arise. These problems can be
minimized by discussing in early sessions individual and group expectations and the
issue of having the right to leave the group.
Confidentiality
The ethical consideration of confidentiality is necessary for healthy self¬
disclosure. As the group becomes more cohesive, the climate of trust and support
grows; a sense of belonging and loyalty is established. Few, if any clients, will openly
discuss personal matters without this assurance.
By establishing confidentiality, the counselor creates a climate of healthy
interaction with his/her clients. Some clients may remain withdrawn. In these
instances, after confidentiality has been established, a counselor can use tactics to
help clients disclose feelings. Helping a client discuss feelings increases readiness
and personal acceptance levels within the group setting.
Group Counseling Process and Adolescence
The group counseling process is viewed as an accepting, trusting and safe
environment in which clients can relax, share and express their success to fellow
clients. Simultaneously, when they fail, they feel sufficiently secure within the group
to frankly say what happened and solicit feedback from other members of the group.
Clients learn to help their fellow members and to accept assistance from them in
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order to develop the courage to act. This courage is important in exploring alternate
solutions to serious problems and learning new interpersonal skills for life survival.
Many clients, especially adolescents, find it easier to discuss their problems
openly in group counseling than in individual counseling.®^ They find that the adult
is more willing to listen and help them discover and resolve problems and the
pressures of life. When the adolescent observes others discussing his/her problems
openly and senses the acceptance of those who talk, then he/she is more comfortable
and open to share problems and concerns within the group.®^ The group can assist
in giving the individual the support and encouragement that contribute to the positive
growth and development of the person. Since much human motivation arises out of
group relationships, it is evident that there is a great need for recognition, nurturance
and continued moral support. Group counseling is one vital concept in the approach
to rehabilitate the whole person emotionally, spiritually and mentally. It can be
utilized for therapeutic or educational purposes, or a combination of the two.®^
Some groups deal primarily with helping people make fundamental changes in their
ways of feeling, thinking and behaving, and other groups focus on the educational
aspect of teaching members specific coping skills. The aim of the group process is
®^Winston J. Hagborg, "Middle-School Student Satisfaction with Group
Counseling: An Initial Study," The Journal for Specialists in Group Work 18 (May
1993):80-85.
®^Anne Jones, Counseling Adolescents in School (London, N.J.: Kogan Page
Limited, 1977).
®^Gerald Corey, Theory and Practice of Group Counseling (Belmont, CA:
Wadsworth, Inc,, 1985).
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to be growth-oriented in that its purpose is to find and strengthen internal resources
of individuals/groups.
The group facilitator uses verbal and nonverbal techniques as well as
structured exercises to accomplish group and individual goals. Some of the common
techniques used are reflection, clarification and interpretation.®^ The counselor/
facilitator expresses to the group how important it is to deal with the "here and now"
in order to identify the concerns they wish to explore and resolve within the group
process. The first order of business for any group is to set goals and objectives. The
goals and objectives must be determined by the group as a whole and put in an
organized, meaningful order. As studies have shown, there are some general goals
shared by members of counseling groups (see Appendix E).
Advantages of Group Counseling
Group counseling has been used as a tool for helping people change their
views and beliefs about themselves and others. Through group counseling, an
individual and group can become more effective in areas of social and learning skills
as they relate to interacting with others. The group experience is a replica of the
group members’ real world and can be used to explore real problems confronting
the individual on a daily basis.®^ As a result, the experience/exercise can offer a
®^R. Dustin and R. George, Action Counseling for Behavioral Change (New
York; Index Educational Publishers, 1973).
®^Donald Blocher, The Professional Counselor (New York: Collier Macmillan,
1987).
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clearer understanding that will promote the members’ willingness to further explore
the problems and challenges of their lives. In this supportive atmosphere, members
can decide what changes and choices they want to make and the choices in regard
to what they want to take with them back to their individual environments as they
pertain to new behaviors, changed attitudes and new understandings of their lives’
problems and stresses.
Stages of Group Development
George and Dustin identified four stages of group development. They are:
1. The beginning stage, a period of exploration, orientation and
development of group goals;
2. The transition stage where individuals direct their attention toward
establishing a therapeutic environment to allow change to occur during
later stages;
3. The action stage as specified by action and overall productivity in a
variety of areas; and
4. The completion stage where the aim is to work on concluding the group
experience through termination, consolidation, follow-up and
evaluation.®^
®^Gerald Corey, Theory and Practice of Group Counseling (Belmont, CA:
Wadsworth, Inc., 1985).
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An important point to remember about the four stages is that they overlap as
groups attempt to make transitions from one stage to the other. Also, the length of
time spent in each stage varies from group to group, depending on individual and
group needs and motivation.
The four stages of group development can be described in terms such as form,
storm, norm and perform. In the first stage, members are coming together for the
first time. This is a "getting-to-know" period which involves a high level of anxiety
and fear with many questions about group organizational structure. Following the
form stage is the storm stage. During the second stage, the group leader may
observe a high level of resistance to group formation and view group members as
competitive people who are primarily concerned about individuality and unattainable
goals. The third stage is referred to as "norm" in which the group members accept
the group and establish common objectives and goals as well as maintain a true sense
of their individual priorities and goals. In this phase, group members strive to
achieve harmony, confidence in group members and a sense of cohesiveness. The
fourth stage, "perform," is where the group members establish interpersonal norms
and become knowledgeable and capable of solving problems and making decisions.
Finally, the progression of each stage depends on group members’ individual and
group maturity, leadership and overall emotional state.
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Corey and Corey agree that there are four phases in the group process. They
describe the process in the following manner: initial stage, transition stage, working
stage and final stage.®^
In the initial exploratory stage, group members get acquainted with each
other. In this stage, ground rules are established. During these initial sessions, the
counselees’ hidden agendas begin to reveal themselves and the group establishes
norms.
In this stage, the counselor must be actively helpful. The counselor focuses/
directs the group. He/she clarifies the group goals and the methodology that will be
used to reach them. In this stage, the counselor serves as a model of self-disclosure
demonstrated by empathy, respect, warmth and genuineness. Through the
counselor’s feedback and interchange with the response of the counselees, mutual
trust is developed. If this is not developed, the group cannot move to the next stage.
This second stage, transition, focuses on establishing a therapeutic
environment. This stage occurs when one or more counselees begin to self-disclose
at a significantly deeper level. Because of this deeper level of exploration, conflict,
dominance, resistance, rebellion and confrontation surface. These may be attempts
to block self-disclosure. Individuals may attempt to revert to a superficial level of
conversation found in the exploratory stage. These are indications of progress. The
exploration of painful feelings is a therapeutic act.
®^Gerald Corey and Marianne S. Corey, Group: Process and Practice (Monterey,
CA: Brooks/Cole Publishing Company, 1987).
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The third stage of the Corey’s model is called the working stage. In this stage,
trust, self-disclosure and cohesiveness deepen. The counselor should be a facilitator
using his/her skills to resolve inappropriate confrontations and the exchange of his/
her feelings about the counselee in group behavior. The counselor also encourages
the group members to do the same. The counselor must not only confront but also
solicit (through openness), confrontation by the counselees. This is done in an
attempt to encourage counselees to discuss substantive issues.
It is important to emphasize that resistance can occur in this stage, although
it may occur most frequently in the initial exploratory stage. Failure to cooperate in
the therapeutic process or the blocking of another client’s growth within the
treatment process is resistance.^ The group members may avoid discussing
problems or may deliberately fail to develop a therapeutic climate in the group. This
comes as a result of the group’s reaction to the change process. The counselor must
exemplify group sensitivity in order to detect resistance. Sometimes, resistance in this
stage can be concealed under emotions like anger. A client might use hostility as a
means of forestalling the rejection and hurt that he/she fears would occur were
he/she to express directly his/her tender feelings for another group member.
However, resistance can take many forms in inhibiting a smooth transition to the
final stage of group dynamics.
®®Merle M. Ohlsen, Group Counseling (New York; Holt, Rinehart and Winston,
1970).
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This fourth stage is called consolidation and termination. Its process is more
than merely an end to the group counseling process. It is a crucial component in the
therapeutic process. Consolidation and termination may be initiated by either
counselor or counselees. Dates for termination should be discussed in advance;
however, it is important to be aware of clients’ initiation of termination. This may
be a sign of resistance to sensitive or painful subjects. Conversely, if significant
progress has been made, the issue of termination should be discussed with the clients
in an appropriate manner.
Consolidation and termination should be a developmental process beginning
several sessions before the proposed date. These preparatory stages can be utilized
to transfer group solutions to the clients’ everyday experiences, unfinished business
in the group relationship or the review of the group process. In addition, it can be
used to demonstrate how the members of the group can build on these changes after
the consolidation and termination stage.
All group sessions do not experience termination in the same manner. For
instance, some groups have members terminating at different times. There is no
"group stage" of termination, although each individual separately experiences
something of the equivalent of this stage in this type of group.
The group counselor should be careful to observe for both progression and
regression during these last sessions. In instances where group members leave, it
may reinforce some tendencies or cause others to deteriorate. In the event an
individual or individuals show significant deterioration, the counselor may continue
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to work with the individual on a one-to-one basis until the counselee can make a
reasonable transition. In substance, a counselor should be prepared to help a group
member as long as it appears necessary.
All groups will not run smoothly through the consolidation and termination
stages. Because of personality conflicts and other factors, groups may not develop
trust or establish cohesiveness. This situation can be minimized in the initial
screening process; however, each group has its own distinct personality.
Group Counseling Process and Risk
Due to the fact that changes take place within groups, counselors and other
professionals must be aware of the risk involved in the group counseling process.
The group counseling process is viewed as a more difficult process than the one-on-
one counseling, where in some cases the leader may not have the type or amoimt of
control necessary to function properly. It is important that each group leader is
skilled and competent.^
Professional Counselors and Effective Characteristics
The professional counselor should acquire and display personal characteristics
and qualities that are necessary in providing the most effective counseling services
possible. The counselor should be knowledgeable and able to understand the various
*^onald Blocher, The Professional Counselor (New York: Collier Macmillan,
1987).
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factors that contribute to counseling success. The individual should be aware of the
important information that helps in making crucial decisions regarding selection and
training of new counselors. The Association for Counselor Education and
Supervision indicated that the counselor should have six basic qualities: belief in
each individual, commitment to individual human values, alertness to the world,
open-mindedness, understanding of self, and professional commitment. Research has
indicated that the major technique of counseling is the "self as an instrument"; that
is, that the self or personal characteristics of the counselor and the basic beliefs of
the counselor were major factors in facilitating positive growth in clients.^
Effective counselors perceive people as dependable, friendly and worthy, and
are more likely to identify with people than with things. The effective counselor
views people as having an adequate capacity to cope with problems and to be more
self-revealing than self-shielding. George and Cristiani presented a composite model
of human effectiveness that includes the following personal characteristics:
’%id., 32.
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Composite Model of Human Effectiveness
1. Effective counselors are open to, and accepting of, their own
experiences.
2. Effective counselors are aware of their own values and beliefs.
3. Effective counselors are able to develop warm and deep relationships
with others.
4. Effective counselors are able to allow themselves to be seen by others
as they actually are.
5. Effective counselors accept personal responsibility for their own
behaviors.
6. Effective counselors have developed realistic levels of aspiration.’^
Personal Characteristics of the
Effective Group Leader
Honesty and openness are important qualities that effective group leaders
must possess in order to allow for self-examination of needs and values to determine
their impact on the group. The group leader should be interested in the personal
and professional growth of the group members, and be non-judgmental and
consistent in his/her group practices.’^
’^Gerald Corey and Mariaime S. Corey, Group: Process and Practice (Monterey,
CA: Brooks/Cole Publishing Company, 1992).
’^R. Dustin and R. George, Action Counseling for Behavioral Change (New
York: Index Educational Publishers, 1973).
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Self-awareness is another very important quality considered when functioning
as a group leader. The counselor should closely attend to himself and be aware of
the emotional reaction that takes place during the group experience. To this extent,
awareness implies a quality of openness, which allows the counselor to accept one’s
feelings as they are rather than trying to control the emotional reactions of the group
members. This is a difficult level to reach for most individuals because of the
pressure of earlier experiences which teach individuals to deny their feelings. Both
counselors and clients will become more effective by accepting within themselves
feelings of sadness, anger, frustration, resentment and other feelings ordinarily
considered negative. By being aware of and accepting those feelings as they are,
without denying or distorting them, group leaders and clients will have more control
over their own behavior.
Characteristics for Authentic Relationships
The group leader who is genuine and exhibits authentic, real, congruent and
honest qualities will be the one to establish a special relationship with group
members. The group members will recognize that the group leader is true and not
playing a role. Group leaders who are genuine disclose self, share feelings and
reactions to what is going on in the group, and express in their own words the
feelings and beliefs they hold and observe from others. The group leader is tactful
and professional in his/her delivery of information to group members. Carl Rogers
stresses that being genuine permits the helper to express negative feelings to others
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only when these feelings persist or when they are interfering with the helper’s ability
to work with clients in the counseling process.^^
Professional Characteristics of Relationship Building
Effective group leaders take pride in establishing caring, warm relationships
with groups members because they value them as human beings. Many people
experience a certain amount of fear when allowing themselves to care for other
individuals. Effective group leaders are less vulnerable to such fears because they
recognize that the risk involved is worth the value to be gained. The group leader
who is caring has developed relationships based on trust and displays a trustworthy
type of behavior that is easily recognized and accepted by the group members. As
a result, the group believes that the group leader will maintain appropriate, ethical
standards and that they will not be used or taken advantage of in any way.
Corey and Corey suggest some specific ways by which the group leader can
increase his/her trustworthiness.^ These include such things as contracts with
clients and living up to the provisions of the contract; maintaining confidentiality;
being sensitive to clients’ needs and feelings; demonstrating genuineness, sincerity
and opeimess; being realistic, but optimistic about others’ abilities to resolve their
problems; using carefully (and in the interest of others) whatever social-influence
’^Gerald Corey and Marianne S. Corey, Group: Process and Practice (Monterey,
CA: Brooks/Cole Publishing Company, 1987).
’^Ibid.
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power one has; and avoiding behavior that might indicate the presence of such
ulterior motives as voyeurism, selfishness, superficial curiosity, personal gain or
deviousness. Group leaders should not expect group members to have basic trust in
them, unless it is strongly perceived that the leader also has a trusting attitude toward
the group.
Understanding and Sensitivity
The group leader is conscious of the feelings of the group members and gives
spontaneous responses to needs, feelings, conflicts and doubts from cognitive as well
as emotional levels. The group leader is sensitive to the emotional state of group
members and understands members through empathy.
Empathy is similar to sensitivity because it involves sensing the other person’s
private world as if it were one’s own. To be able to sense the other’s anger, fear or
confusion as if it were one’s own, yet without one’s own anger, fear or confusion
getting bound up in it is a necessary condition for therapeutic effectiveness to occur.
Two critical conditions may exist: (1) the group leader must be able to experience
the member’s feeling as the member is experiencing them, in the same way, with the
same degree of effect and personal meaning; and (2) the group leader must also be
able to maintain an individual identity and remain sensitively aware of the
differences between self and the member.’^ While it is important for the group
Dustin and R. George, Action Counseling for Behavioral Change (New
York: Index Educational Publishers, 1973).
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leader to facilitate the movement of the group, it is equally important for him/her
to be sensitive to understanding personal qualities of individuals in order to be
effective. The group leader is aware of the appropriate intervention necessary to be
utilized when he/she is conscious of the particular dynamics that are taking place
within an individual or group.
Self-Confidence and Competence
Self-confidence is an awareness and sureness of skills and abilities acquired,
maintained and demonstrated by competent group leaders. This quality is exhibited
in the amount of knowledge and professionalism displayed by group leaders during
group sessions and on an individual basis. The influence and awareness of a group
leader in this case should never be used in dominating or exploiting ways. The group
leader’s self-confidence arises from his/her ability to recognize that he/she does not
need to make group members feel inferior in order to maintain respect and control.
Sense of Humor
The group leader will be at an advantage if he/she has a sense of humor. The
leader in some cases should allow the group to know that he/she is human and can
laugh at one’s self and see humor in his/her own mistakes. When appropriately
used, humor can be as helpful as many other types of counselor
behaviors/techniques.^ Humor, as a therapeutic attitude, is certainly not sarcasm,
%Ibid.
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ridicule or cynicism. Rather, therapeutic humor stems from empathetic listening and
reflects a positive outlook on life. Humor used in a positive manner has proven to
be a curative value by itself.^
Flexibility of Behavior
Humor is an important aspect of flexibility. To be flexible encompasses some
of the aforementioned qualities such as sensitivity, understanding, humor and self-
awareness. The group leader who possesses these qualities and knows how and when
to apply them will be extremely successful as a professional counselor and friend to
his/her clients. The flexible group leader will be open to new ways of approaching
problems as they arise and will not retreat to a perceived safe place or position.
Flexibility allows the group members to decide on shape and direction of the group.
In order to accomplish this task, the group leader will respond to the expressed
needs/concerns and wishes of the group members while being aware of the group’s
dynamics.
Self-Evaluation for Group Leaders
A good group leader will welcome self-evaluation because of the opportunity
for self-growth and development as a professional. It is highly important to
continually evaluate one’s own contribution to the profession and specifically to the
particular group he/she is facilitating. As a result of self-evaluation, many questions
97-Ibid.
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arise to determine level of expertise and areas that the group leader should
strengthen in order to be a better helping professional. In regard to the group, the
group leader would examine the group experience honestly and carefully in an
attempt to determine creatively what can be done to make the experience more
worthwhile for the group.
Corey and Corey have suggested various modes for organizing the personal
traits associated with effective group leaders. Eight are listed in this paper.
Personal Traits Associated With Group Leaders
1. Self-awareness/positive self-concept
2. Genuineness/sincereness
3. Ability to form warm, caring relationships that are long
lasting
4. Sensitivity and understanding for human feelings
5. Self-confidence and will power
6. Sense of humor
7. Flexibility of behavior and attitude
8. Willingness to self-evaluate on all levels^
^Gerald Corey and Marianne S. Corey, Group: Process and Practice (Monterey,
CA: Brooks/Cole Publishing Company, 1987).
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Theorists have agreed that the personal qualities and characteristics of the
counselor are vital; however, research studies have only identified a few. A major
difficulty is that many of the words have the same meaning.
Ethical and Professional Issues in Group Counseling
Group counseling involves a number of areas that counseling professionals
must address in regard to their individual ethical standards and value system. Some
of the ethical issues include, but are not limited to, informed consent and
confidentiality; the psychological risks of groups; the uses and misuses of group
techniques; the impact of the group leader’s values; personal relationships with
clients; and community and legal standards.
Prior to facilitating a group, counselors should clarify their position on the
aforementioned issues in an effort to protect and rightly serve the client(s). In an
effort to assist counselors in making the best decisions possible and to further clarify
the rights of the client and the rights of the professional, several organizations have
developed codes of ethics for counseling professionals. They are: The Association
for Specialists in Group Work, American Group Psychotherapy Association, the
American Association for Counseling and Development, the American Psychological
Association, the American Association for Marriage and Family Therapy, the
National Federation of Societies for Clinical Social Work, the American Psychiatric
Association, the National Board for Certified Counselors, the National Rehabilitation
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Counseling Association and the National Training Laboratory Institute.” The
counseling professional should adhere to the specific guidelines of the organization
for which he/she is employed and use other codes of ethics as a framework from
which to assist in making the best decisions conceivable.
The Rights of Group Members
In many cases, the individual joining a group is unaware of his/her rights as
a participant/member of the group. It is the function and responsibility of the group
leader to inform each and every member of his/her rights in both verbal and written
forms. A list was developed by Gerald and Diane Corey that indicates what
individuals have a right to expect before they decide to become a member of any
type of counseling group (see Appendices F and G).
In addition, group members should take a proactive approach and realize that
as members they have a major responsibility to develop the cohesiveness and
professional respect deemed necessary for productive, healthy goal-oriented groups.
Some responsibilities viewed as vital in accomplishing this goal are attending regular
meetings, being prompt, taking risks, being willing to talk about oneself, giving others
feedback, maintaining confidentiality, and asking for what one needs.^°°
Each group/client may have individual/unique needs that may dictate a




reconstruction, the fight for citizenship after reconstruction, Jim Crow, and the
aftermath of living in separate societies, demands a counseling perspective that
acknowledges the importance of the African American bond/connection. The
counseling perspective then should demonstrate an awareness of the totality of the
African American experience and validate the individual and collective cultural
differences between African Americans and other Americans. For this reason, a
different code of ethics should be created to acknowledge the specificity of the
African American experience. A preamble for the code of ethics should serve the
African American group counseling process, while the counselor strives to develop
clients who will be competitive in a complex and ever-changing world.
Code of Ethics Governing
African American Counseling Professionals
Preamble
The role of counseling professionals who render services to black clients today
find it a complicated endeavor. By far, counseling minorities within a social system
that is not designed to accommodate them nor address their needs is precarious.
Upon further examination of professional responsibilities to black clients,
health care professionals must focus on and utilize their individual and professional
ethical standards to serve the black client. TTie primary duty of the counseling
professional is to execute his duties to black clients through the development of trust
and honesty, forming a relationship between the two parties.
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Without the onset of a basic understanding of roles in professional interaction
with black clients, counseling professionals will be unable to ascertain the appropriate
services and treatment for their clients. The system has yet to be fully honest and
appropriate in its application to minority candidates for treatment. Attempting to
effectively direct individuals to appropriate services relative to their problems,
counseling professionals first must examine their own ethical standards/conduct.
Yes, black Americans are unique in their struggles for equality and services. Also,
their needs are special due to social and more important cultural differences which
exist in society.
All of the aforementioned factors encompass the complex role present today
for the counseling professionals. From matters dealing with issues, such as single
parent homes, chemical dependency and other social issues, the counselor may find
himself facing ethical concerns which are difficult to resolve. The subsequent
information will address those multitude of issues which now must be solved by
counselors when counseling individuals and leading/facilitating groups.
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The Counseling Professional’s Ethical Responsibility to Clients
Client Interest/Referrals
1. The counselor serves to provide the most appropriate
services and referrals to address the social, psychological
and emotional needs of their clients.
2. The counselor must understand his/her particular role as
care giver and recognize personal biases as such. The
counselor should now allow moral value judgements to
surface, thereby distorting his/her view of the client.
3. The counselor must serve with the strictest adherence to
confidentiality where clients are concerned.
4. The counselor must perform dual roles. Counselors are
required to report all illegal activities and behaviors of their
clients while serving as an advocate for them.
5. The counselor must be able to withdraw certain services
where the overall mental and physical well-being of the
client is foremost.
Ethical Behaviors of the Clients
Clients’ Participation in Counseling
1. The client must recognize the role of the counselor as the
individual who can assist them in helping to obtain some
type of healthy existence.
2. The client should be willing to address those dysfunctions
based on the recommendations of the counselor.
3. The client should recognize the differences in cultures of the
majority and minority.
4. The client should not be expected to perform personal
duties or illegal activities at the request or urging of the
counselor. The relationship must be based on trust and
honesty.
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Ethical Behavior of the Counselor as a
Representative of a Professional Organization
Positive Role Modeling
1. Counselors are required to report all improprieties of
his/her fellow colleagues if the client is detrimentally
affected by their acts.
2. Counselors should render counseling services to colleagues
who are unable to separate themselves from the duties of
counseling or are burned-out.
3. Counselors are required to abide by those rules and
standards which govern the practice of the profession.
4. Counselors are expected to represent themselves as
professionals at all times while directing the client.
5. Counselors have a professional responsibility and duty to
obtain all pertinent data within their respective profession
to enable them to function more effectivelywith their clients
and other professionals.
The Counselor’s Ethical Responsibility to Society
A Commitment to the World Community
1. The counselor is obligated to ensure that the social rights
are not violated on the basis of race, color, sex, sexual
orientation, age, religion, national origin, marital status,
political belief, mental or physical handicap, or any other
preference of personal characteristic, condition or status
(National Association of Social Workers, 1984).
2. The counselor should facilitate the availability of adequate
resources and services in the areas of prevention,
intervention and treatment.
3. The counselor should create opportunities for individuals to
appreciate and validate the individual differences of others.
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I^es of Counseling Groups and Approaches
In the area of group counseling, several types of groups are formed to meet
the needs of clients. They include, but are not limited to, the Gestalt Groups,
Adlerian Groups, Personal Growth Groups and Cognitive-Behavioral Groups. Each
has its own unique approach to facilitating the group process.^”^
Gestalt Groups
The Gestalt group leader is concerned with the areas of client responsibility,
awareness and unfinished business as they relate to circumstances and problems
encountered by the individual. The main goal is to assist the individual in becoming
aware and self-supporting. A variety of techniques are used in Gestalt therapy
(dream recreation, role reversal and empty chair exercises) to encourage the client
to participate in the group process more freely and spontaneously.
Adlerian Groups
In this environment, the group experience dictates that the primary role of the
group counselor is to assist the group members in realizing and exploring their beliefs
and feelings as well as motives and goals that are involved in the process of
determining individual lifestyles. It is the hope of the counselor to guide and direct
the client to a level of freedom that will bring about personal effectiveness, self-
Dustin and R. George, Action Counseling for Behavioral Change (New
York: Index Educational Publishers, 1973).
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understanding and self-worth. The group leader will assist the client in gaining
insight and choosing new alternatives.
Personal Growth Groups
This particular group experience allows persons to grow to their full potential
while recognizing and realizing the inner-strength one possesses. The group is
designed to empower people through self-development and self-confidence in an
effort to reach personal and group goals.
Cognitive-Behavioral Groups
This particular group experience helps the client to develop in ways that will
assist in decision-making outside of the group. The client directs his/her attention
to choices that are personal and that will affect life changes on an individual basis.
The counselor/group leader in this group helps clients to realize the necessity of
learning new behavior outside of the group that will enhance their lives.
After careful consideration of the different types of counseling groups and
their applications and techniques, this researcher feels confident in using the Gestalt
approach in group counseling. Gestalt therapy consists of structured activities that
motivate members to be active participants in the group process. The exercises are
especially suited for the middle school student/client. The important skills that are
developed by Gestalt theory are the middle school student’s ability to focus and to
remain attentive. These skills enable the student to demonstrate real attention to
subject matters and instructions facilitated by the middle school staff.
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Gestalt Therapy
The middle school years can be the most difficult years in a person’s
development. The human personality undergoes continuous adjustments that call
upon the individual to adjust to the mental, physical and emotional changes that
accompany adolescence. Frederick S. Peris, M.D., was traditionally trained in
Freudian psychoanalysis, but he evolved a Gestalt psychology that led him to his own
world-view which speaks directly to middle schoolers.
That philosophy posits that the individual is a complex matrix of mental,
emotional and sensory experiences; Dr. Peris states that the test of the individual is
to coalesce (bring together) the various aspects of the human personality. During the
middle school years, the middle school student has many mental, emotional and
sensory experiences to reconcile, and it is the job of the school psychologist and
school counselor, through group and individual work, to help the middle school
student address important personal issues that lead to a synthesis (successful
integration) of the mental, physical, emotional and sensory processes. Once this
synthesis is achieved, the middle school student can create techniques of change that
can positively impact the student’s life in the present moment.
Gestalt therapy focuses on what the client experiences in the present moment
and on the blocks that the person must overcome to achieve full awareness of the
"here and now". In other words, one of Peris’ most significant contributions is his
emphasis on learning to appreciate and experience fully the present: the present is
the only significant tense, for the past is gone, and the future has not yet arrived.
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Peris notes that for most people the power of the present is lost because, instead of
being in the present, they ruminate about the past or engage in endless plans and
resolutions for the future.^®^ As they direct their energies toward what might have
been or what might be, their capacity to seize the power of the moment diminishes
dramatically.
Peris makes it clear that Gestalt is an Experiential therapy, not a verbal or
interpretive one and that it is aimed at helping clients make direct contact with their
experience in the immediacy of the moment. In the Gestalt view, if we think and
talk about an experience we interrupt the flow of present-centered experiencing and
become detached from ourselves.
This focus on the present does not indicate a lack of interest in the past.
Gestaltists believe that the past is important but only insofar as it is related to our
present functioning. In Gestalt groups, participants bring past problem situations into
the present by re-enacting the situation as if it were occurring now. For example, if
a group member begins to talk about the difficulty she had when she was younger in
an attempt to live with her father, the therapist will typically intervene with a request
that she "be here and now" with her father and speak directly to him. The therapist
might say: "Bring your father into this room now, and let yourself go back to the
time when you were a child. Tell him now, as though he were here and you were
Allan Dye and Harold Hackney, Gestalt Approaches to Counseling (Boston:
Houghton Mifflin Company, 1975).
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that child, what you most want to say."^°^ It is not uncommon for group members
to question a leader about the purpose and value of bringing a past event into the
present by re-enacting it. This questioning, and subsequent discussion, can unearth
past situations that are useful in dealing with and identifying problems areas that
should be dealt with.
Awareness and Responsibility
The questioning process usually leads to self-awareness; that self-awareness
comes from the analytical process of looking at a personal situation in a new way.
This new approach comes through thinking about the self with the aid of new
perception. Awareness is the process of recognizing what we are thinking, feeling,
sensing and doing. As an on-going process, awareness can be directed toward our
feelings, values, wants or expectations. Awareness should not be confused with
introspection or insight; rather, "at its best, awareness is a continuous means for
keeping up-to-date with one’s self. It is always there, like an underground stream,
ready to be tapped into when needed, a refreshing and revitalizing experience."^*^
The task of the member of a Gestalt group is to pay attention to the structure
of his or her experience and to become aware of "what" and "how" of such
experiencing. Whereas the psychoanalytical approach is interested in why we do




questions but rarely "why" questions. Peris says that "why" is a dirty word in Gestalt
therapy, because it leads to rationalizations and, at best, to clever explanations but
never to understanding. By contrast. Peris adds, focusing on what people experience
in the immediate situation and on how they experience it does lead to increased
awareness of the present. By attending to the continuum of awareness (that is, by
staying with the moment-to-moment flow of experiencing), clients discover how they
are functioning in the world.
According to the Perl’s colorful description, the two legs on which Gestalt
therapy walks on are the "now" and "how".^°^ The essence of Gestalt theory hinges
on these two words: "now" covers all that exists, and it is the basis of awareness;
"how" covers behavior and what is involved in an ongoing process. Peris contends
that all else is irrelevant. To help clients get focused on the present and experience
more intensely their immediate feelings, the Gestalt leader asks questions that lead
to present-centeredness:
• What are you experiencing now?
• What is going on inside as you are speaking?
• How are you attempting to withdraw at this moment, and how are
you avoiding contact with unpleasant feelings?
lOSIbid.
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• What are you feeling at this moment - as you sit there and attempt
to talk?
• What is happening to your voice as you talk?^°^
In order to attain present-centeredness on the "here and now" awareness of
our existence, Gestalt therapy focuses on the obvious surface of behavior by
concentrating on the clients’ movements, postures, language patterns, voice, gestures
and interactions with others. Since many people fail to see what is obvious, the
Gestalt therapist challenges clients to learn fully, to become aware of how they avoid
the obvious, and to become open to what is happening now.
The core of Gestalt therapy relates to helping members assume responsibility
for whatever they are experiencing and doing, rather than placing blame on others
for whom and what they are in the present: "now". For Peris, personal responsibility
is not the same as meeting obligations. In his view, mature individuals do not try to
meet the expectations of others; rather, they are concerned with living by their own
expectations and being true to themselves.
Unfinished Business
When individuals do not deal with their view of themselves and instead,
concern themselves with the view of others, they may have unresolved issues.
Unresolved issues could be referred to as unfinished business. Unfinished business
includes unexpressed feelings - such as resentment, hate, rage, pain, hurt, anxiety.
106Ibid.
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guilt and grief - and events and memories that linger in the background and clamor
for completion.Unless these unfinished situations and unexpressed emotions are
recognized and dealtwith, they keep interferingwith present-centered awareness and
with our effective functioning.
A concept related to unfinished business is avoidance, which refers to the
means people use to keep themselves from facing unfinished business and from
experiencing the uncomfortable emotions associated with unfinished situations. Peris
says that most people would rather avoid experiencing painful emotions and thus are
unable to get through the impasse, blocking their possibilities for growth.^**
Since we humans have a tendency to avoid confronting and fully experiencing
our anxiety, grief, guilt and other uncomfortable emotions, the emotions become a
nagging undercurrent that prevent us from being fully alive. Peris speaks of the
catastrophic expectations that we conjure up and that keep us psychologically stuck:
"If I express my pain fully, people will be embarrassed, and they won’t have anything
to do with me." "If I were to express my anger to the significant people in my life,
they would abandon me." "If I ever allowed myself to mourn over my losses, I might






Gestalt therapy employs a rich variety of action-oriented techniques designed
to intensify and strengthen what group members are experiencing in the present
moment. Gestalt therapy encourages "being what we are feeling" as opposed to
merely talking about conflicts, problems and feelings. When applying Gestalt
techniques, the therapist must consider the individuals within the group, the
uniqueness of the group and particular group interaction. Applied inappropriately,
the techniques become mere gimmicks that can result in increased defensiveness by
the group members.
The Gestalt therapist uses structured exercises. Structured activities are
viewed as the professional preference that invite (not command) members to
examine their behavior, attitudes and thoughts. The therapist will give the clients/
group the opportunity to set the agenda or discussion areas for the group session by
finding out how they are feeling and what, if any, personal issues they would like to
discuss.
The Gestalt group is characterized by challenge and positive confrontation.
This confrontation is aimed at helping the members pay attention to what they are
doing and experiencing in the "here and now".”° See Appendix H.
^^“Frederick S. Peris, Gestalt Therapy: Excitement and Growth in Human
Personality (New York: Bantam Books 1977).
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Summary
The notion that the individual is a composite of several disparate parts is
central to dealing effectively with middle school students. Middle school students
need a Gestalt philosophy/world-view that addresses the configuration/combination
of the whole personality, considering the various aspects of the middle school
students’ mental, physical and emotional growth.
The Gestalt approach to counseling has application to the group situation
when students have a variety of needs that will be addressed. The middle school
student, because of the complex factors of maturation and the many social and
personal adjustments that must be made during a three-year period, presents many
challenges to the counselor. The Gestalt approach can help the middle school
counselor in the interview stages, when the group is being constituted. The actual
counseling process must address the multivarious needs of the student (social,
psychological, personal) undergoing great personal change. In this paper, students’
expectations of the counseling process were examined, and a sub-group was used to
focus on group counseling Gestalt techniques. The intervention combined group
counseling. Gestalt methods and an examination of student expectations/satisfaction
of counseling. The conception of the group counselor and the perception of the
counseling process (by the student) is paramount in importance when the group is
being established. The counselor should consider the group’s individual and
collective needs (ascertained during the interview process), create a cohesive theme
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for the entire group, and seek to address the individual and collective needs of the




SuA^eys have become the major method used in research of social science
disciplines. Surveys provide much of the data that monitor/predict future trends in
our society, and in general give us much of our current knowledge about individuals
and groups in our society. Survey research techniques were utilized to conduct this
study. The methods are listed below.
Site and Setting
The site for this study was a rural city in the Southeastern United States. This
site was chosen because the information needed to complete the study could be
obtained.
The specific setting for this study was a small, interracial co-educational
middle school, with approximately 700 students consisting of sixth, seventh and eighth
grades. This institution was selected by the researcher because of its (1) accessibility,
(2) grade levels, and (3) the willingness of the institution’s personnel to permit the
researcher to carry out the investigation.
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Subject Pool
The subject pool for this study consisted of sixth, seventh and eighth grade
students enrolled in a Career Connections class. This is an exploratory course in
which the students are required to earn four academic units for promotion to the
next grade level. The subject pool ranges in age from 11 to 14 years with a mean
age of 12.5 and a standard deviation of .021.
Sample
The sample population consisted of 127 students enrolled in Career
Connection classes. The participant had to meet the following criteria:
(1) willingness to participate in the study, and (2) allotment time to complete the
survey instrument. Students who chose not to participate in the study were excused
from the classroom.
Instrument Description
Title; Expectation About Counseling - Brief Form (EAC-B), Tinsley, (1982).
The EAC directs students to imagine an initial counseling interview and report
their expectations for the interview.
The EAC-B contains 66 items that are answered using a 7-point Likert scale
with response options that range from "not true" to "definitely true." Each scale
consists of three items except for Responsibility and Immediacy, which contain four
items each. The 18 scales of the EAC-B measure expectancies in four general areas:
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1. Student Attitudes and Behaviors (Motivation, Openness, and
Responsibility).
2. Counselor Attitudes and Behaviors (Acceptance, Confrontation,
Directiveness, Empathy, Self-Disclosure, Genuineness, and
Nurturance).
3. Counselor Characteristics (Attractiveness, Expertise, Tolerance,
and Trustworthiness).
4. Counseling Process and Outcome (Concreteness, Immediacy, and
Outcome).
The 18 scales of the EAC-B have acceptable validity and reliability. Internal
consistency reliabilities (based on the responses of 446 undergraduate students) for
the EAC-B range from .69 to .82, with a median reliability of .77. The test-retest
reliabilities for a two-month interval ranged from .47 to .87 with a median of .71. All
but the Responsibility scale had a test-retest reliability of .60 or higher. The EAC-B
has the advantage of brevity and a stronger relationship with external validity criteria.
The Expectations About Counseling-Brief Form has been the instrument of choice
in most research on this topic. A recent survey of studies published in the Journal
of Counseling Psychology in 1982-85 revealed that it was the sixth most frequently
used research instrument across all topic areas. The widespread use that the EAC-B
has enjoyed has generated substantial evidence of the instrument’s construct validity.
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Title: Student Satisfaction Questionnaire-Short, C. Clifford Attkisson and Rebecca
Zwick, (1982).
The short version consists of three items drawn from the longer eight-item
Qient Satisfaction Questionnaire. The Client Satisfaction Questionnaire-Short has
been demonstrated to have a high internal consistency (alpha coefficients of .93 and
.92 in separate adult samples.) The validity of the Client Satisfaction Questionnaire-
Short is based on its relationship to other client and counselor outcomes and
satisfaction measures as reported by the instrument authors.
Procedures
There were three study periods for this research. They included the pre¬
research period, the research period, and the post-research period. The following
procedural steps were utilized for the three study periods.
Pre-Research Period
Procedure 1. The researcher obtained permission to gather information for
the study from the Superintendent of the School System. This process included: (A)
Writing a letter to the Superintendent, asking permission to conduct the study (See
Appendix A) and (B) a copy of the letter to the school principal asking permission
to utilize students in each section of Career Connections class for the study (See
Appendix B).
Procedure 2. The researcher contacted the Career Connection teacher to
obtain permission to come to his classroom for data collection, to confirm class time
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and to confirm the number of students in the class. Also, a subgroup consisting of
forty-six (46) students was identified for group counseling.
Research Period
Procedure 3. The researcher reported to the classroom at the designated time
and place to administer the EAC instrument. The researcher introduced the study
and the EAC instrument to the subjects.
Procedure 4. The researcher distributed the EAC instrument and provided
pencils to all of the subjects in each class (see Appendix C).
Procedure 5. The researcher explained the EAC instrument and answered
questions posed by subjects.
Procedure 6. The researcher repeated procedures 3 through 5 until all EAC
instruments were collected in each class session.
Following the administration of the EAC, the researcher initiated a group
counseling component using the following procedures:
Procedure 7. The researcher identified a qualified group facilitator.
Procedure 8. The group facilitator divided the student group in half,
designating one as the control group and the other an experimental group.
Procedure 9. The facilitator reported to the classroom at the designated time
and place to administer to both groups (prior to the intervention) the Student
Satisfaction Questioimaire (see Appendbc D).
Procedure 10. The facilitator reported to the classroom twice a week for six
weeks and conducted 12 one hour video sessions with the control group on Manners
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and Peer Pressure. Following each video, the facilitator held a lO-minute question
and answer period.
Procedure 11. The facilitator reported to the classroom twice a week for six
weeks and conducted 12 one hour group counseling intervention sessions with the
experimental group utilizing Gestalt techniques.
Procedure 12. The experimental and control groups were administered the
Student Satisfaction Questionnaire again at the conclusion of the six-week session.
Post-Research Period
Procedure 13: After data was collected from all classes and group counseling
sessions, the research was terminated.
Data Collection
All data for this study was collected by the researcher. Group counseling data
was collected using the Student Satisfaction Questionnaire.
Data Analyses
Analysis of Variance for Multiple Samples was utilized to analyze the EAC
data. Descriptive statistics and demographic information were presented for each
grade level. Chi-square was employed to determine comparative information among
the control and experimental groups. All statistical tests drew inferences at the
p < .05 level of significance.
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Human Subject Contract
No Human Subject Contract was needed because no direct services were




This study investigated expectations about counseling and students’ satisfaction
with group counseling as an intervention among sixth, seventh, and eighth grade
students at a small rural middle school in southern Georgia. The results of this study
are presented in two sections. Section A includes all demographic data obtained
from the respondents. Section B contains results of the analyses from data related
to the study hypotheses.
Section A: Demographic Profile
Demographic data were collected using five closed-ended questions regarding
the survey respondents. They were: (1) race, (2) gender, (3) age, (4) student
classification, and (5) student participation in the counseling process.
Race
Of the 127 survey respondents, 68 (or 53.5%) identified themselves as Black,
58 (or 45.7%) identified themselves as White, and one (or 0.8%) as Hispanic. These
characteristics are shown in Table 4.1.
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Table 4.1
Demographic Characteristics by Race







Table 4.2 reports gender of survey respondents. The table reveals that of the
127 survey respondents, 49 (or 38.58%) were male, and 78 (or 61.42%) were female.
Table 4.2
Demographic Characteristics by Gender






Table 4.3 reports the age of the survey respondents. Table 3 indicates that
of the 127 students in the sample, 47 (or 37.01%) were between 11-12 years of age
and 80 (or 62.99%) were between 13-14 years of age.
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Table 4.3
Demographic Characteristics by Age






Table 4,4 reports the classification of each student responding to the survey.
The table shows that 47 (or 37.01%) were in the sixth grade, 42 (or 33.07%) were
in the seventh grade, and 38 (or 29.92%) were in the eighth grade.
Table 4.4
Student Classification in Frequency and Percents
Student Classification Frequency Percent
Sixth Grade 47 37.01%
Seventh Grade 42 33.07%




The data in Table 4.5 indicate whether the survey respondent has been to see
a professional counselor. Forty-eight students (or 37.80%) have seen a professional
counselor, 79 (or 62.20%) have not seen a professional counselor.
Table 4.5
Professional Counselor Status







In general, student classifications were evenly distributed. Similarly, race was
distributed at approximately 50% Black and 50% White; however, over 60% of the
students were female, over 60% were ages 13-14, and over 60% of the sample has
never been to see a professional counselor.
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Section B: Results of Analyses of Data on Null Hypotheses
There were five null hypotheses presented in this study. They are listed
below:
Hypothesis 1: There is no significant difference between sixth, seventh and
eighth grade students’ expectations about counseling.
Hypothesis 2: There is no significant difference between sixth and seventh
grade students’ expectations about counseling.
Hypothesis 3: There is no significant difference between sixth and eighth
grade students’ expectations about counseling.
Hypothesis 4: There is no significant difference between seventh and eighth
grade students’ expectations about counseling.
Hypothesis 5: There is no significant difference regarding student satisfaction
with counseling received in any of the following group comparisons:
A. Control Group Pre-Questionnaire versus Post-Questionnaire
responses.
B. Experimental Group Pre-Treatment responses versus Post-
Treatment responses.
C. Control Group Questionnaire responses versus Experimental
Group Questionnaire responses.
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An alpha level of p < .05 was used to determine significant differences
throughout the study.
Overall, student responses were determined by the mean response value
obtained from the survey. It is particularly important to note that the survey scale
and survey items were worded ordinally. This means that the higher a student’s
overall score on the survey, the higher the student’s expectation is about counseling.
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Descriptive statistics for the 47 sixth graders indicated a mean of 4.849 and
a median of 4.810 with a standard error of 0.108. The mean responses had a range
of 2.96 in which the minimum mean response was 3.24 and maximum mean response
was 6.20. Based upon the quartiles, 25% of the sixth grade students had mean
responses less than 4.53, 25% of the students had mean responses between 4.53 and
the median 4.81, 25% of the students had mean responses between 4.81 and 5.33
while the other 25% had mean responses above 5.33.






















Descriptive statistics for the 42 seventh graders indicated a mean of 4.493 and
a median of 4.365 with a standard error of 0.130. The mean responses had a range
of 3.44 in which the minimum mean response was 2.680 and the maximum mean
response 6.120. Based upon the quartiles, 25% of the seventh grade students had
mean responses less than 3.910, 25% of the students had mean responses between
3.910 and the median 4.365, 25% of the students had mean responses between 3.910
and 5.178, while the other 24% had mean responses above 5.178.




















Descriptive statistics for the 38 eighth graders indicated a mean of 3.762 and
a median of 3.695 with a standard error of 0.193. The mean responses had a range
of 4.95 in which the minimum mean response was 1.000 and maximum mean
response was 5.950. Based upon the quartiles, 25% of the eighth grade students had
mean responses less than 3.142, 25% of the students had mean responses between
3.142 and median 3.695,25% of the students had mean responses between 3.695 and




























Table 4.6 shows the mean expectation ofmean responses for each grade level
in the study.
Table 4.6
Mean Expectation Mean Responses
Variable N X
Sixth Grade 47 4.849
Seventh Grade 42 4.493
Eighth Grade 38 3.762
Total 127
Using the mean response of each grade level. Hypothesis 1 was analyzed by
an analysis of variance to determine any significant differences between groups. The
analysis of variance results shown in Table 4.7 exhibit the sum of squares, degrees
of freedom, and mean square which allow for a total of sum of squares, total degrees
of freedom, f ratio, and probability level.
Table 4.7
Analysis of Variance
Source DF SS MS F P
Between 2 25.310 0.655 14.70 < .05
Within 124 106.750 0.861
Total 126 132.059
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Table 4.7 indicates that the differences between grade levels on expectations
about counseling were significant; therefore, the hypothesis was rejected. That is,
sixth grade, seventh grade, and eighth grade students’ expectations about counseling
are not all the same.
Therefore, based on the analysis of variance, there appears to be a significant
difference between the mean responses of 4.849, 4.493, and 3.762 for the sixth,
seventh and eighth grades respectively.
Because of the significant differences, each pair of class means were compared
using a Sheffe Test. The results can be found in Tables 4.8, 4.9, and 4.10.
Table 4.8
Sixth and Seventh Grade Class Means
Variable N X DF F P
Sixth Grade 47 4.849 87 2.12 < .05
Seventh Grade 42 4.493
Total 89
Table 4.9
Sixth and Eighth Grade Class Means
Variable N X DF F P
Sbtth Grade 47 4.849 83 5.15 < .05




Seventh and Eighth Grade Class Means
Variable N X DF F P
Seventh Grade 42 4.493 78 3.20 < .05
Eighth Grade 38 3.762
Total 80
Summary
The null hypotheses were such that there could be no statistically significant
differences between the student scores on expectations about counseling among sixth,
seventh, and eighth grade students or among any two of the grade levels. In each
case, the null hypothesis was rejected, indicating that there appears to be a significant
difference between each of the three grade levels on their expectations about




Control Group - Question 1
Expected counts are printed below observed counts.
Yes Some No Total
1 5 11 17 23
250 12.00 8.50
2 0 13 10 23
250 12.00 8.50
Total 5 24 17 46
Chi-Square 2.500 0.083 0.265 5.696
II
Within the Control Group, there is no significant difference on the Pre-
Questionnaire versus the Post-Questionnaire in students’ feelings regarding the extent
counseling has met their needs.
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Table 4.12
Control Group - Question 2
Expected counts are printed below observed counts
Yes Some No Total
1 5 13 5 23
3.00 14.00 6.00
2 1 15 7 23
3.00 14.00 6.00
Total 6 28 12 46
Chi-Square 1.333 0.071 0.167 3.143
(df = 2)
Within the Control Group, there is no significant difference on the pre¬




Control Group - Question 3
Expected counts are printed below observed counts
Yes Some No Total
1 8 10 5 23
5.00 11.00 7.00
2 2 12 9 23
5.00 11.00 7.00
Total 10 22 14 46
Chi-Square 1.800 0.091 0.571 4.925
(df = 2)
Within the Control Group, there is no significant difference on the pre¬




Experimental Group - Question 1
Expected counts are printed below observed counts
DEF Yes Some No Total
1 0 3 14 6 23
6.50 6.00 7.50 3.00
2 13 9 1 0 23
6.50 6.00 7.50 3.00
Total 13 12 15 6 46
Chi-Square 6.500 1.500 5.633 3.00 33.267
(df = 3)
There appears to be a significant difference with regard to student feelings on
the extent that counseling has met their needs for the students in the Experimental
Group comparing pre-questionnaire responses with post-questionnaire responses.
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Table 4.15
Experimental Group - Question 2
Expected counts are printed below observed counts
DEF Yes Some No Total
1 0 0 16 7 23
5.50 5.50 8.50 3.50
2 11 11 1 0 23
5.50 5.50 8.50 3.50
Total 11 11 17 7 46
Chi-Square
(df = 3)
5.500 5.500 6.618 3.500 42.235
The respondents’ opinions about the extent counseling has met their needs for
the Control Group appear to be significantly different from the Experimental Group
opinion based on the results of the Chi-Square Test at the p < .05 level.
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Table 4.16
Experimental Group - Question 3
Expected counts are printed below observed counts.
DEF Yes Some No Total
1 0 0 15 8 23
4.50 7.00 7.50 4.00
2 9 14 0 0 23
4.50 7.00 7.50 4.00
Total 9 14 15 8 46
Chi-Square
(df = 3)
4.500 7.000 7.500 4.000 46.000
There appears to be a significant difference with regard to students coming
back to this counselor for counseling in the Experimental group comparing pre¬
questionnaire responses with post-questionnaire responses.
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Table 4.17
Post-Test - Control and Experimental - Question 1
Expected counts are printed below observed counts
DEF Yes Some No Total
1 0 0 14 9 23
6.50 4.50 7.50 4.50
2 13 9 1 0 23
6.50 4.50 7.50 4.50
Total 13 9 15 9 46
Chi-Square
(df = 3)
6.500 4.500 5.633 4.500 42.267
The respondents’ opinions about the extent counseling has met their needs for
the Control Group appear to be significantly different from the Experimental
Group’s opinion based on the results of the Chi-Square Test at the p < .05 level.
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Table 4.18
Post-Test - Control and Experimental - Question 2
Expected counts are printed below observed counts
DEF Yes Some No Total
1 0 1 15 7 23
5.50 5.50 8.50 3.50
2 11 10 2 0 23
5.50 5.50 8.50 3.50
Total 11 11 17 7 46
Chi-Square
(df = 3)
5.500 3.682 4.971 3.500 35.305
The respondents’ opinions about the overall satisfaction with the counseling
received for the Control Group appear to be significantly different from the




Post-Test - Control and Experimental - Question 3
Expected counts are printed below observed counts
DEF Yes Some No Total
1 0 2 12 9 23
4.50 8.00 6.00 4.50
2 9 14 0 0 23
4.50 8.00 6.00 4.50
Total 9 16 12 9 46
Chi-Square
(df = 3)
4.500 4.500 6.000 4.500 39.000
The respondents’ opinions about coming back to this counselor for counseling
for the Control Group appear to be significantly different from the Experimental




Discussion, Summaiy of Findings, Conclusions, Limitations of
the Study, Recommendations, Implications and
Future Recommendations
The purpose of this study was to investigate student expectations about
counseling and examine group counseling as an intervention at the middle school
level. In addition, this study was designed to contribute to the current knowledge
base of relevant data designed to assist school counselors and other educators in
understanding the impact that student expectations have on the counseling process.
This study recognizes and emphasizes the overall importance of the middle level of
schooling. Student data regarding expectations about counseling was determined by
administering a survey entitled, "Expectations About Counseling" (Form B), designed
by Dr. Howard E. A. Tinsley, Professor of Psychology, Southern Illinois University.
An analysis of variance was used to analyze the differences among sixth,
seventh and eighth grade students in regard to their expectations about counseling.
The study was of interest to the researcher because of her personal experiences as
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a middle school student and, more recently, her professional work as a middle school
counselor.
The middle school is composed of students ranging in age from 11-14 in
grades 6-8. This particular period in a child’s life is referred to as adolescence.
Educationally, children are experiencing a transition from elementary to secondary
school. Also during this period, differing levels of personal development occur. It is
evident that serious problems may develop in children during this period. This is the
population in transition from childhood to adolescence, the one in which the related
skills and interests in learning sharpen, where dropout tendencies may be nurtured
or given up, where lasting values, attitudes, and behavior patterns are formed that
vary from highly desirable ones to those of delinquency, early pregnancies, and drug
abuse.
These children need a counseling/educational program specifically suited to
them as they move through puberty to adolescence. Due to present research
findings, it is evident that school systems are now considering providing time within
the school day to allow students to meet with an adult for counseling. Given the
opportunity to relate to an adult helper, students may be more open and encouraged
to share their thoughts and desires. In an effort to ensure that the needs and
concerns of middle school students are given proper attention, school systems across
the country have employed professional school counselors to develop programs and
services that will offer adequate guidance and counseling across a wide spectrum.
This spectrum encompasses, but is not limited to the areas of alcohol and substance
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abuse, sexual abuse/assault, stress management, study skills, self-esteem, career
development and peer relations.
In order to provide appropriate counseling programs and services, guidance
professionals should first examine the differences in student expectations about the
process of counseling. This study poses that there is a significant difference among
sixth, seventh and eighth grade students’ expectations about counseling. For this
reason, counselors should be aware of the variations in student expectations at the
middle grade level. Further, it is evident that expectations about counseling can
influence the counseling process, determine whether a person chooses to participate
in counseling services, and to a large degree affect the students’ view of the
counseling professional. In addition, this study indicates that the students’
expectations about counseling vary significantly depending on the grade level of the
student. As stated throughout Chapter II, research has supported this position.
Researchers agree that it is difficult to determine from the literature how
students view school counseling and how student expectations are formulated because
very few studies regarding these issues have been conducted at the middle school
level.^ Much of the research on expectations about counseling has focused on
descriptive characteristics of the respondents or the counseling situation.
Researchers are beginning to look beyond these surface traits and examine the
relations between expectations about counseling and the core personal, cognitive,
^Karen L. St. Clair, "Middle School Research: A Resource for School
Coimseling," Elementary School Guidance and Counseling Journal 23 (February
1989):219-26.
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and altitudinal attributes of the person.^ Attempts to relate psychologically
meaningful constructs that are theory based to students’ expectations about
counseling may provide information that will be helpful in understanding the
students’ help-seeking behavior and effective use of counseling services and
programs. In addition, published research on the effects ofmiddle school counseling
comprises a small proportion of all counseling research. A literature search of the
years 1980 to the present for reports of research on the effects of intervention
techniques or programs for middle school students revealed less than 40 such reports.
Summary of Findings
Student classifications were evenly distributed. Race was distributed at
approximately 50% Black and 50% White. Over 60% of the students were female,
over 60% were ages 13-14, and over 60% of the sample has never been to see a
professional counselor.
Student responses were determined by the mean response value obtained from
the EAC-B survey. It is particularly important to note that the survey scale and
survey items were worded ordinally. This means that the higher a student’s overall
score on the survey, the higher the student’s expectations were about counseling.
The null hypotheses were such that there could be no statistically significant
differences between the student scores on expectations about counseling among sixth,
seventh, and eighth grade students or among any two of the grade levels. In each
^Ibid., 223.
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case, the null hypothesis was rejected, indicating that there appears to be a significant
difference between each of the three grade levels on their expectations about
counseling. As the students’ grade level increased, their average mean responses
decreased.
Conclusions
Students’ expectations about counseling are vital in relating to the counseling
process and outcomes. The students’ grade level has been indicated as an important
factor in determining expectations about counseling. As a result, there are significant
differences in expectations about counseling among sixth, seventh and eighth grade
students. In fact, it was determined that each grade level was significantly different
from the others. Based on this researcher’s professional experience at the middle
grade level, the students’ developmental level, social and educational growth impact
counseling expectations. It also was determined from this research that as the
students’ grade level increased, their overall expectations about counseling decreased.
In many cases, older students at the middle grade level viewed counseling as a
function for career exploration and tend to seek help for personal and academic
concerns from persons they perceived as significant others. Teachers, male and
female peers, coaches and parents are viewed in many cases as significant others.
However, often in other cases, when students did not have a clear understanding of
counseling, a significant number did not receive appropriate counseling services.
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Group counseling was selected as the appropriate counseling intervention for
this study. It was implemented to determine if there were differences in students’
satisfaction with counseling. Students in the Experimental Group were administered
a questionnaire prior to the counseling intervention and a post-questionnaire at the
conclusion of the treatment period. Statistical results indicated that there appears
to be no significant difference in the control group responses to the pre-questionnaire
versus the post-questionnaire responses regarding student satisfactionwith counseling.
There appear to be significant differences concerning the experimental group pre¬
questionnaire and post-questionnaire responses regarding students’ satisfaction with
counseling. Also, significant differences appear in the post-questioimaire control
group versus experimental group responses. The results of the statistical analyses
suggest that the use of group counseling as an intervention significantly improved
students’ overall satisfaction with counseling.
Limitations of the Study
1. Because there is only one middle school in Jackson, Georgia, the study results
may not be applicable to the entire middle school population of Georgia.
2. Surveys were administered only to those students who were in the Career
Connections classes.
3. A literature search for reports of research on counseling intervention techniques
or programs for middle school students found less than 40 reports.
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Recommendations
In many cases, middle school counselors encounter tremendous difficulty in
providing effective programs and services to students in the middle level schools.
This particular study and other studies reviewed through the literature search indicate
an important need for counselors to examine the students’ expectations of counseling
prior to facilitating counseling services. This process will enable the counselor to
assist students more efficiently in understanding, accepting, and utilizing their own
personality traits, recognizing their aspirations in relation to their aptitudes,
developing their potential to the optimum, becoming more self-directed, identifying
ways to solve problems that hinder self-development, and developing a more positive
self-concept.
In the final analysis, it is critical for educators to be aware and understand the
basic requirements and expectations that students and their parents have of school
counseling programs and services. It is highly recommended that educators and
counseling professionals become conscious of individual and group differences among
grade levels as they relate to the counseling process.
Recommendations for Counselor Educators
Several recommendations are suggested for Counselor Educators. Each
recommendation will explain features that define how school counselors should
perform in order to upgrade their knowledge regarding students’ expectations about
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counseling. The following recommendations will indicate counselor educator
priorities relative to the enhancement of this research area.
1. Supervision and implementation of research in the area of
"Student Expectations" across grade levels.
2. Design and teach classes regarding students’ expectations,
preferences, and perceptions about counseling. In order to
accomplish this task, the school must allow time for group
discussions and provide written materials to staff and
administration concerning "Student Expectations" regarding
counseling.
3. Develop and introduce techniques that can be utilized in this area
through staff development programs, classes and structured group
counseling activities for school counselors.
4. Publish textbooks and papers on students’ expectations about
counseling.
5. Address student expectations about counseling among special
populations. Examine the diversity within and between students
and actual client groups.
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Implications for Counseling
This study identified several implications for counseling. They are listed
below:
1. Counselors should examine the students’ expectations about
counseling prior to providing counseling services.
2. Middle school counselors are encouraged to administer research
in the area of students’ expectations about counseling and other
related areas.
3. Middle school students must know they are not alone and that
their expectations about counseling will be addressed
appropriately. The school system must employ qualified
personnel to develop and coordinate programs designed to
address middle school students’ expectations about counseling.
4. Counselors should explore the preferences as well as the
expectations of the student. Further research is needed regarding
the relationship between preferences and expectations for
counseling and counseling process and outcome.
5. The students’ perception of the counselors’ job function can
determine the students’ expectations of the counseling program,
services and overall process.
119
6. The school counselor serves as a consultant for parents and
school personnel. In fulfilling the basic duties and responsibilities
of counselor, she/he must be familiar with the expectations of the
students, which include positive reinforcement, trust and guidance.
7. The counseling professional should be knowledgeable of the
unique history accompanying the group before implementing any
type of guidance and counseling.
8. The counselor should identify resources that are sensitive to the
needs of the middle school population.
9. Professionals in this area must realize that counseling needs vary
depending on the individual and group needs. A comprehensive
counseling program is needed to address the diversity within
groups, in addition to establishing ways of helping people make
adjustments in life. Race and educational levels of the student
create positive and negative experiences that form some of the
factors that determine the counseling approach. This study
emphasizes the inclusion of middle school students’ expectations
about counseling as part of the aforementioned process.
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Recommendations for Future Research
Due to the implications previouslymentioned, the following recommendations
are suggested to be performed in future research activities:
1. The extent of middle school counseling research is limited
compared to that conducted at elementary, high school and
college levels. Middle school counselors are encouraged to
author and co-author research and publish findings in the area of
counseling and students’ expectations about counseling.
2. Counselors and other researchers should explore from different
perspectives students’ expectations about counseling at themiddle
school level.
3. In this study demographics including race, age, and gender were
presented. Future research should include analyses of the
expectations of counseling based on these demographics.
4. Counselors should explore the preferences as well as the
expectations of the student. Further research is needed regarding
the relationship between preferences and expectations for
counseling and counseling process and outcome.
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APPENDIX A
Dr. Dennis Fordham, Superintendent
Butts County School System
Jackson, Georgia 30233
Dear Dr. Fordham:
I am currently enrolled at Clark Atlanta University as a doctoral student in
the School of Education, Department of Counseling and Human Development. I am
constructing my doctoral research and would appreciate your assistance with data
collection. This study concerns the investigation of the middle school students’
expectations of counseling. The results will be used to help school counselors and
other educators design and develop programs, services and individualized counseling
for students who need assistance in the areas of social interaction, cultural
differences and academic awareness and development.
The data collection for this study will involve the use of the "Expectations
About Counseling" questionnaire developed by Dr. Tinsley in 1980. This instrument
uses 18 scales to measure expectations about student attitudes and behaviors,
counselor characteristics, and counseling process and outcome. The "Expectation
About Counseling" questionnaire has been used frequently in counseling psychology
research during the past decade. Researchers in the field of counseling psychology
have found the "Expectations About Counseling" questionnaire to be the sixth most
frequently used of 365 instruments used in studies published in the Journal of
Counseling Psychology from 1982 through 1985.
The data collection technique for this study involves the administration of the
questionnaire to sbcth, seventh and eight grade students enrolled in the career




This letter is a request for permission to use Henderson Middle School as the






cc: Mr. George Tate, Principal
Henderson Middle School
Dr. Eugene Herrington, Professor




Dr. Dennis Fordham, Superintendent
Butts County School System
Jackson, Georgia 30233
Dear Dr. Fordham:
I am currently enrolled at Clark Atlanta University as a doctoral student in
the School of Education, Department of Counseling and Human Development. I am
constructing my doctoral research and would appreciate your assistance with data
collection. This study concerns the investigation of the middle school students’
expectations of counseling. The results will be used to help school counselors and
other educators design and develop programs, services and individualized counseling
for students who need assistance in the areas of social interaction, cultural
differences and academic awareness and development.
The data collection for this study will involve the use of the "Expectations
About Counseling" questionnaire developed by Dr. Tinsley in 1980. This instrument
uses 18 scales to measure expectations about student attitudes and behaviors,
counselor characteristics, and counseling process and outcome. The "Expectation
About Counseling" questionnaire has been used frequently in counseling psychology
research during the past decade. Researchers in the field of counseling psychology
have found the "Expectations About Counseling" questionnaire to be the sixth most
frequently used of 365 instruments used in studies published in the Journal of
Counseling Psychology from 1982 through 1985.
The data collection technique for this study involves the administration of the
questionnaire to sixth, seventh and eight grade students enrolled in the career




This letter is a request for permission to use Henderson Middle School as the






cc; Mr. George Tate, Principal
Henderson Middle School
Dr. Eugene Herrington, Professor





FOR RESEARCH PURPOSES ONLY
EXPECTATIONS ABOUT COUNSELING (FORM B)
Howard E. A. Tinsley
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DIRECTIONS
Pretend that you are about to see a counselor for your first interview. We
would like to know just what you think counseling will be like. On the following
pages are statements about counseling. In each instance you are to indicate what you
expect counseling to be like. The rating scale we would like you to use is printed at
the top of each page. Your ratings of the statements are to be recorded on the
answer sheets provided. For each statement, darken the space corresponding to the
number which most accurately reflects your expectations. Do not make any marks
in the questionnaire booklet.
Your responses will be kept in strictest confidence. DO NOT fill in the
NAME GRID OR STUDENTNUMBER GRID on the answer sheet. Your answers
will be combined with the answers of others like yourself and reported only in the
form of group averages. Your participation, however, is voluntary. If you do not
wish to participate in this research, just hand the questionnaire and unmarked answer
sheets back to the person in charge.
To complete the questionnaire properly, you need one answer sheet and a #2
pencil. Tell the person in charge if you do not have the necessary materials.
When you are ready to begin, answer each question as quickly and as
accurately as possible. Finish each page before going to the next.
NOW TURN THE PAGE AND BEGIN
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ANSWER THE FOLLOWING QUESTIONS ON THE ANSWER SHEET
1 2 3 4 5 6 7
Not Slightly Somewhat Fairly Quite Very Definitely
True True True True True True True
I EXPECT TO . . .
1. Take psychological tests.
2. Uke the counselor.
3. See a counselor in training.
4. Gain some experience in new ways of solving problems within the counseling
process.
5. Openly express my emotions regarding myself and my problems.
I EXPECT TO . . .
6. Understand the purpose of what happens in the interview.
7. Do assignments outside the counseling interviews.
8. Take responsibility for making my own decisions.
9. Talk about my present concerns.
10. Get practice in relating openly and honestly to another person within the
counseling relationship.
I EXPECT TO . . .
11. Enjoy my interviews with the counselor.
12. Practice some of the things I need to learn in the counseling relationship.
13. Get a better understanding of myself and others.
14. Stay in counseling for at least a few weeks, even if at first I am not sure it will
help.
15. See the counselor for more than three interviews.
I EXPECT TO . ..
16. Never need counseling again.
17. Enjoy being with the counselor.
18. Stay in counseling even though it may be painful or unpleasant at times.
19. Contribute as much as I can in terms of expressing my feelings and discussing
them.
20. See the counselor for only one interview.
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1 2 3 4 5 6 7
Not Slightly Somewhat Fairly Quite Very Definitely
True True True True True True True
I EXPECT TO . . .
21. Go to counseling only if I have a very serious problem,
22. Find that the counseling relationship will help the counselor and me identify
problems on which I need to work.
23. Become better able to help myself in the future.
24. Find that my problem will be solved once and for all in counseling.
25. Feel safe enough with the counselor to really say how I feel.
I EXPECT TO . . .
26. See an experienced counselor.
27. Find that all I need to do is answer the counselor’s questions.
28. Improve my relationship with others.
29. Ask the counselor to explain what he or she means whenever I do not
understand something that is said.
30. Work on my concerns outside the counseling interviews.
31. Find that the interview is not the place to bring up personal problems.
I EXPECT THE COUNSELOR TO . . .
32. Explain what’s wrong.
33. Help me identify and label my feelings so I can better understand them,
34. Tell me what to do.
35. Know how I feel even when I cannot say quite what I mean.
I EXPECT THE COUNSELOR TO . . .
36. Know how to help me.
37. Help me identify particular situations where I have problems.
38. Give encouragement and reassurance.
39. Help me to know how I am feeling by putting my feelings into words for me.
40. Be a "real" person, not just a person doing a job.
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1 2 3 4 5 6 7
Not Slightly Somewhat Fairly Quite Very Definitely
True True True True True True True
I EXPECT THE COUNSELOR TO . . .
41. Help me discover what particular aspects of my behavior are relevant to my
problems.
42. Inspire confidence and trust.
43. Frequently offer me advice.
44. Be honest with me.
45. Be someone who can be counted on.
I EXPECT THE COUNSELOR TO . . .
46. Be friendly and warm towards me.
47. Help me solve my problems.
48. Discuss his or her own attitude and relate them to my problem.
49. Give me support.
50. Decide what treatment plan is best.
I EXPECT THE COUNSELOR TO . . .
51. Know how I feel at times, without my having to speak,
52. Do most of the talking.
53. Respect me as a person.
54. Discuss his or her experience and relate them to my problems.
55. Praise me when I show improvement.
I EXPECT THE COUNSELOR TO . . .
56. Make me face up to the differences between what I say and how I behave.
57. Talk freely about himself or herself.
58. Have no trouble getting along with people.
59. Like me.
60. Be someone I can really trust.
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1 2 3 4 5 6 7
Not Slightly Somewhat Fairly Quite Very Definitely
True True True True True True True
I EXPECT THE COUNSELOR TO . . .
61. Like me in spite of the bad things that he or she knows about me.
62. Make me face up to the differences between how I see myself and how I am
seen by others.
63. Be someone who is calm and easy-going.
64. Point out to me the differences between what I am and what I want to be.
65. Just give me information.
66. Get along well in the world.
Please answer the following questions about yourself. This information will be used
in combining your responses with those of other students like you.






68. How old are you?
1. 22 years old or younger
2. 23 years old or older
69. What is your sex?
1. Female
2. Male








4. Asian or Pacific Islander
5. American Indian or Alaskan Native
STOP
Check to see that you have answered all the questions. Then return the







DIRECTIONS: BASED ON YOUR FEELINGS ABOUT THE COUNSELING
YOU RECEIVED, ANSWER THESE QUESTIONS.
1. To what extent has counseling met your needs?
definitely yes somewhat not at all
2. In an overall, general sense, how satisfied are you with the counseling you
received?
definitely yes somewhat not at all
3. If you thought you needed counseling again, would you come back to this
counselor?
definitely yes somewhat not at all
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APPENDIX E
Goals and Objectives of Groups
1. To build trust within the group and self.
2. To get to know oneself and develop a true sense of identity.
3. To build self-confidence and self-respect.




Clients’ Rights During the Group Experience
1. Instructions concerning what is expected of the participants.
2. The freedom to leave the group if it doesn’t appear to be what one expected
or what one wants or needs at this time.
3. Notice of any research involving the group and of any tape recording or
videotaping of group sessions.
4. If recording does take place, the right to stop it if it restricts member
participation.
5. Assistance from the group leader in translating group learning into action in
everyday life.
6. Opportunities to discuss what one has learned in the group and to bring some
closure to the group experience, so that the participant is not left with
unnecessary unfinished business.
7. A consultation with the group leader should a crisis arise as a direct result of
participation in the group, or a referral to other sources of help if further help
is not available from the group leader.
8. The exercise of reasonable safeguards on the leader’s part to minimize the
potential risks of the group.
9. Respect for member privacy with regard to what the person will reveal as to
the degree of disclosure.
10. Freedom from undue group pressure concerning participation in group
exercises, decision making, disclosure of private matters, or acceptance of
suggestions from other group members.
11. Observance of confidentiality on the part of the leader and other group
members.
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12. Freedom from having values imposed by the leader or other members.
13. The opportunity to use group resources for growth.
14. The right to be treated as an individual.
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APPENDIX G
Client Expectations During the Group Experience
1. A clear statement regarding the purpose of the group.
2. A description of the group format, procedures, and ground rules.
3. A pre-group interview to determine whether this particular group with this
particular leader is at this time appropriate to one’s needs.
4. An opportunity to seek information about the group, to pose questions, and
to explore concerns.
5. A statement describing the education, training, and qualifications of the group
leader.
6. Information concerning fees and expenses and whether the fee includes a
follow-up session; also, information about length of group, frequency and
duration of meetings, group goals, and types of technique being employed;
information about the psychological risks involved in group participation.
7. Knowledge of the limitations of the confidential character of the group - that
is, of circumstances in which confidentiality must be broken because of legal,
ethical, or professional reasons.
8. Help from the group leader in developing personal goals.
9. A clear understanding of the division of responsibility between leader and
participants.10.A discussion of the rights and responsibilities of group members.
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APPENDIX H
Some of the Techniques Used in Gestalt Therapy
Language Exercise
Gestalt therapy concentrates on the relationship between language patterns
and personality.
It. "It" talk is a way of depersonalizing language. By using it instead of "I",
we keep distant from our experience. The individual is really referring to
him/herself.
You. Often group participants say something like "You feel hurt when
someone rejects you." By using "You" talk, people detach themselves from what ever
they may be feeling. Individuals would use "I" instead of "You". Also, when
individuals use "You" to begin a sentence, other people are put on the defensive.
Questions. Questions direct attention to other people and can easily put
others on the defensive. Instead of asking a question, make a direct statement to the
person. Avoid "Why" questions. They can go on forever. Practice making "I"




By paying attention to the qualifiers, they attach to their statements, group
members can increase their awareness of how they diminish the power of their
messages. For example: can’t, should, and ought statements. Group members often
say "I can’t" when they really mean "I won’t". One way of increasing one’s awareness
of the limitations imposed by a should statement is to change it to "I choose to" or
"I have to" statements.
Nonverbal Language
Peris maintains that when we block an aspect of our personality, the denied
side finds ways of expressing itself in our movements, gestures, posture and voice;
therefore, skilled therapists listen not just to the verbal level of communication but
also, and even more keenly, to the messages behind the words, which is often
conveyed in the voice tone, pitch, and volume and in the speed of delivery. The
group setting offers many opportunities to explore the meaning of nonverbal
messages.
Taking Full Responsibility
The Gestalt approach emphasizes taking full responsibility for ourselves, being
aware of our thoughts, feelings, and actions and avoiding making others responsible
for what we are experiencing. The Gestalt group leader keeps confronting
participants with their unwillingness to take responsibility, so that they can come to
recognize and accept their feelings instead of projecting them onto others.
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Making the Rounds
In this exercise, a person goes around to each of the group members and says
something that he or she usually does not communicate verbally.
Fantasy Approaches
Fantasy can be used when members are too threatened to deal with a problem
in concrete terms. For example, members who are afraid to be assertive can imagine
themselves in situations in which they are assertive. Fantasy can be used to express
and explore feelings of shame and guilt.
Rehearsal
We rehearse for roles we think we are expected to play, and we worry that we
may not say the "right" thing and perform "properly". This is a very crucial area for
students. The rehearsal technique invites members to say out loud what they are
thinking silently. In a Gestalt group, the participants share their rehearsal with one
another to become more aware of the many preparations they go through in
performing their social roles. By doing so, they become more aware of how they
strive to please others, and of the extent of their efforts to avoid alienating others.
They can then decide whether this role playing is worth the effort.
Exaggeration Exercise
This exercise involves becoming more aware of the subtle signals and cues we
send through body language. Movements, postures, and gestures are exaggerated, so
that the meanings they communicate become clearer. By exaggerating the movement
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or gesture repeatedly, the person experiences more intensely the feelings associated
with the behavior and becomes more aware of its inner meaning.
Dream Work
The Gestalt approach does not interpret and analyze dreams. Instead, the
intent is to bring the dream back to life, recreate it, and relive it as if it were
happening now. Peris assumes that each part of a dream is a projection of oneself
and that all the different parts are expressions of one’s own contradictory and
inconsistent sides. They represent our conflicts, our wishes, and key themes in our
lives.
Reversal Techniques
Certain symptoms and behaviors often represent reversals of underlying or
latent impulses. The reversal technique asks participants to become a side of
themselves that they rarely or never express, because they don’t want to see it and
accept it. Integration is possible when people allow themselves to plug into the very
thing that produces anxiety and make contact with those parts of themselves that
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